DOCOBENT RESOHE 

95 EC 072 643 

Baxter, Jan 

Development and Implementation of Secondary Special 
Education Programs, 

Michigar State Dept. of Education, Lansing. 
Office of Education (DHEW) , Washington, D,C, 
Jan 75 
35p, 

MF-$0,76 HC-$1,95 FLOS POSTAGE 

♦Adjustment (to Environment); *Behavioral Objectives; 
Daily Living Skills; Educational Needs; *Educational 
Objectives; Exceptional Child Education; *Handicapped 
Children; Performance Criteria; *Prevocational 
Education; Program Development; Secondary Education; 
Special Education; *Vocational Education 
Michigan 
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Recommended are minimal performance objectives for personal 
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students, teacher, administrators, and community members in helping 
the Board of Education to select appropriate terminal objectives, 
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INTRODUCTION 



MICHIGAN EDUCATION MUST RECOGNIZE AND PROVIDE FOR THE SPECIAL EDUCATION NEEDS OF EX- 
CEPTIONAL PERSONS. THIS RECOGNITION MUST EXTEND TO THOSE WHO APE ACADEMICALLY TALENTED, AND 
TO THOSE WHO ARE CONSIDERED MENTALLY, PHYSICALLY AND-OR EMOTIONALLY HANDICAPPED. EVERY 
EFTORT MUST BE MADE TO ACHIEVE THE MAXIMUM PROGRESS POSSIBLE FOR EXCEPTIONAL INDIVIDUALS BY 
FAaLlTATlNG THEIR MOVEMENT INTO AND-OR OUT OF SPECIAL CLASSES. (COMMON GOALS OF MICHIGAN 
EDUCATION) 

It is the policy of the Michigan Department of Education to ioster integration of handicapped students into regular programs 
It is recognized, however, that there are a small number of disabled students who need specialized classroom programs in order 
to reach their maximum potential. 

This paper deals with the establishment and implementation of secondary programs for special e<<ucalion who are not capable 
of completing minimum requirement for graduation from the regular education program. The Special TTducation Code makes 
provisions for the development of a '^special education program approved in the intermediate plan leading to a high schpol 
diploma which as a minimum personal adjustment, pre-vocational and vocational training. (Rule 1, Sub-rule 5) 

The purpose is to define the basic components of a comprehensive and quality program for handicapped students assigned to 
the junior and senior high school level, whose disability is such that they cannot complete the regular education program, j 

This publication is designed to help local and intermediate school district personnel develop and implement ternanal 
programs consistent with the overall goal as set forth i^i the Michigan Slate Plan for the Delivery of Special Education Pro-ams 
and Services. 

THE OVERALL GOAL IS : TO INSURE THAT EACH HANDICAPPED CHILD IN MICHIGAN HAS THE OPPORTUNITY TO 
DEVELOP INTO AS SELF-SUFFICIENT AND AS CONTRIBUTING A MEMBER OF HIS COMMUNITY AS POSSIBLE. Each 
child must be given the opportunity to develop his personal, social, and vocational skills to the fullest extent of his capabilities. 
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Chapter I 

THE INDIVIDUAL WITHIN THE GROUP 



All education should be designed to meet individual student learning needs 

The size of the group in which learning takes place is generall> related to one or a combination of the following characteristics : 

A. Uniformity of physical characteristics, such as coordination, dexterity and 
strength. These will be referred to as the psychomotor domain 



B. Uniformity in intellectual characteristics such as vocabulary, reading 
ability and comprehension. These behaviors will be referred to as the 
cognitive domain. 

C Uniformity in behavioral characteristics such as motivation, interest, 
attitudes and biases. These will be referred to as the affective domain. 

This is summarized by the PAiom. THE SIZE OF THE INSTRUCTIONAL UNIT IS DEPENDENT UPON THE UNIFORMITY ' 
OF THE GROUP. Diagram I presents this axiom in visual form. 



DIAGRAM I 




Ageneral instructional equation is. Instructional objectives minus Present Skills equals Content to be Mastered. 

OBJECTIVES - PRESENT SKILLS = INSTRUCTIONAL CONTENT 



If. as in most public school programs, the size of the class is pre determined, the first step in determining if a student can succeed 
in the regular class is to evaluate the students. 

General education accomplishes this evaluation by standardized tests, teacher evaluations or some other type of needs 
assessment. Special education students generally need individualized comprehensive diagnosis to '^btain sufficient data for 
educational planning. The need for individual diagnosis increases with the severity of the students disability 

One goal in establishing any group is to maximize the size-effectiveness ratio This is dsffned as the largest number of students 
who can be placed in a group without affecting the groups ability to reach its educational objectives within stated time limits 

GROUP SIZE 

A simple example of the utihzation of this principle uould be in determining the effects on the size-effectiveness ratio of sub- 
stituting mildly retarded students in a school calisthenics program The program is designed to develop gross motor coor- 
dination, balance, strength, and endurance The usual enrollment is 30 Junior High students who lack these skills. Substituting 
mildly retarded students whose major handicap is lack of academic ability should have no major effect on the size-efficiency 
ratio. 



ger, Robert F and Beach, Kenneth M. Developing V«t5ational Instru 
gP^Qlmont, California: Fearon Publishers, 1067. Page|25 
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Diagram II depicts the problem visually. The diagram makes it clear that physical ability is the primary consideration ii 
determining the effect of placing retarded students in this course 



DIAGRAM II - Calisthenics Class 



Psychomc <^r Domain 




The secondary characteristics must also be considered. Severely emotionally impaired students with limited attention spans, 
could not be effectively substituted for regular students without reducing the student-teacher ratio to compensate for the extra 
attention these students would need. 

Most areas of instruction at the secondary level are not limited to one domain. Science, for example, requires certain physical 
characteristics for success in lab work and intellectual characteristics for understanding theory. 

In general, the placement of a wheelchair-bound student of normal intelligence and good hand dexterity would not affect the size- 
effectiveness ratio of a science class. 

The effect of placing students in a science class who have little interest, biases against science, or other problems in the affective 
domain will have some measurable effect on the sue-effectiveness ratio It is obvious that the more students deviate from the 
norm , the greater effect they will have on the student-teacher ratio 

There is greater latitude for deviance in those behavorial domains not directly related to instruction Lack of interest would have 
less effect on a calisthenics class than it would have on a drama class. Interest is secondary in calisthenics In drama, interest is 
directly related to the actor's behavior. 

To summarize this point* 

1. Placement of. a handicapp-^d individual generally requires individual 
diagnosis Placement of normal youngsters is generally done by group 
assessments 

2. The decision to place a handicapped student in a regular class of predetermined size should be based on the student's 
ability in the primary instructional domain 

3. Placement will depend to ? lesser extent on the uniformity of the student's ability in non-related domains. 

PREREQUISITE SKILL 

Agam. using the formula, OBJECTIVES - PRESENT SKILLS - INSTRUCTIONAL CONTENT, it can be demonstrated that the 
Mze of a new program will be directly related to the uniformity of students prerequisite skills 

The fact that a student has'a handicap does not necessarily mean that he should be excluded from regular classes The decision 
O elude or exclude a student requires a comparison of the student s prerequisite skills to those^of other students to be included 
ERjGe class. ()g 



The possibUity may exist that the special education student has the prerequisite skills, but lacks other intellectual, behavioral, 
social or physical abilities needed to succeed. In this case, efforts must be made to provide supportive services to expedite in- 
tegration of the handicapppd student. For example: A learning disabled student lacks the ability to read at the eighth grade 
level. He has been successful in completing a course in industnal arts and has all the prerequisite skills needed to enter into a 
small engine repair program. 

Since the student has the ability to comprehend at the appropriate grade level, the reading problem can be overcome by 
providing supportive services. In this case it might be in the form of a taped or talking book. This would allow the student to 
assimilate the written language in oral form. The utilization of the talking book machine for related study to supplement 
classroom activities would have no effect on the classroom presentation. With this modification, the placement of appropriate 
learning disabled youngsters into the small engines class should not effect the size-effectiveness ratio. 

MODIFICATION OF INSTRUCTION 

Modification can occur in four areas. The following are listed in order of priority of consideration. These modifications generally 
involve more people, take more time and economic resources as they progress or are used m combination. 

1. Materials: Additions and-or modifications of materials require the least amount of change in the instructional system 
and generaltyiiave the least effect on the size-effectiven^ ratio. Tactile equipment, i Tge print books and captioned 
films are but a few of the b» tter known special materials. There is a network of Special F ducation Curriculum Resourc 
Centers for the Handicapped covering each area of the state. Curriculum resource consultants a^e available to help 
instructiorial staff identify, modify or develop, equipment and materials that can be used to expedite integration of 
handicapped students into previously established programs in such a way as to maximize the size-effectiveness ratio. 

2- Personnel: Teacher aides and professional supportive staff such as teacher consultant, social workers, and 
psychologists have been traditionally reimbursed as part of the special education team. 

Teacher aides are generally assigned to increase the size-effectiveness ratio while ancillary personnel are utilized to 
expedite integration of handicapped students while maintaining an established student-teacher ratio. Adult volunteers 
and Student assistants can also be Msed to enhance the instructional program. 

3. Process: This refere to the method of instruction. The main purpose of the student diagnosis is to identify the most ef- 
fective methods and techniques for utilizing materials and personnel in stimulating student learning. It is often found 
that a modification in instructional methods for handicapped students also expedites learning for all students. The need 
to make major modification or to maintain separate processes for the special education students to succeed in the 
regular program will obviously have some effect on the size-effectiveness ratio. 

4. Curriculum : The type, sequence, dura tion and content of instructional units constitutes the progra m curriculum At the 
Junior and Senior High level, instructional units are generally established in courses or other group teaching units. It Is , 
often possible for the instructional staff to individualize the curriculum. This is generally done by varying the sequence 

of instruction to meet individual learning needs. Changes in type, duration and content of instruction generally affect 
the total school population. As a general rule, it is easier to establish additional programs to meet unique learning needs 
than to change existing curriculums. 

'/ 

EDUCATIONAL PLANNING 

The placement of handicapped students into any educational program is based on an intensive analysis of the handicapped 
student's needs. The decision to implement any alternate instructional program should not be made without the convening of an 
Educational Planning and Placement Committee. The function of this committee is to review the diagnosis and the varied 
alternatives for utilizing materials, personnel and processes to meet the needs of a particular handicapped student and assist in 
the selection of the most appropriate placement. 

Where ever possible, the teachens) responsible for carrying out the educational prescription, including general and vocational 
education personnel, shoulH be part of the Educational Planning and Placement Committee. The teacher( s) knows the content of 
the course and the demands that will be placed on the student and can help the Educational Planning and Placement Committee 
determine if the student has sufficient prerequisite skills in the cognitive, affective and-or psycho-motor domains to allow in- 
tegration into existing programs. 

It is also necessar> for the teacheri s ) toevaluate the need for modi^cation of materials or processes and to determine the effect 
of utilizing additional or supportive personnel. 

The traditional special education model was designed to program for students of like disability. This document is based on a 
functional method of evaluation and programming. It is based on the premise that the category of disability (retarded, deaf, 
blind, etc.) is of less value in educational programming than knowledge of the cause-effect relationship of impairment to lear- 
Q-ng. There is no single solution for making educational decisions for handicapped students. The Educational Planning and 
I p acement Committee must base the recommendations for placement on individual student needs. 
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Chapter II 



DEVELOPING EFFECTIVE PROGRAMS 

It IS extremely helpful to have a systematic approach for developing and evaluating the effectiveness of any prograiji This 
statement apphes equally to group or individual programming. An educational accountability model is nothing more than a • 
systematic procedure for evaluating the effectiveness of existing programs in helping students learn. 

Every quality program must be developed around an educational accountability model (R340.1832,Part 2, Section 2.3). The 
Michigan Department of Education's six point accountability model has been adapted for use in this publication Local districts 
are encouraged to follow this model or to develop a process to assure that each student receives a quality education program 

The Special Education Code specifies the use of an Educational Planning and Placement Committee (E.P.P C.) as a minimal 
accountability procedure for individual students being placed in special education programs (R340.n22 through R340. 1723), 



Step I. Needs Assessment 



Individual 


Special Education Program 


Collection of educational, psychological and-or 
medical diagnosis needed to determine student 
ehgibility and to u'entify specific needs (R340.1703 
through R340 1714). 


Identify the number of students in need of special 
education, types of programs and services needed, 
present level of functioning, etc. (R340.1832, Section 
1.1). 



The following steps can be used to develop special education programs for students whose disability is such that they cannot 
complete requirements for graduation from the regular education program: 



A. Evaluate all students suspected of being in need of special education programs and-or services through individual 
student evaluation, 

B. Determine which studen* cannot succeed in the regular program, and 

C. Identify their specific instructional needs. 

Using this method, instructional goals and objectives, choice of personnel, facilities, etc. will be determined, based on actual 
student need Data from the needs assessment can be used to determine if existing programs and services are sufficient to meet 
the need 

Step ]]. Identification of Goals 



Individual 


Special Education Program 


E P P C determines eligibility and sets student goals 
based on diagnostic data and other pertinent in- 
formation 


Local and intermediate school districts establish 
program alternatives based on their goals for special 
education students. 



Each distnct shu Ad identify the overall purpose and general outcome expected as a result of special education programs and 
services The following example is adapted from the State Plan for the Delivery of Special Education Programs and Services. 

Goal 1. To provide every handicapped child with comprehensive educational programs and services appropriate to 
his needs 5 

Goal 2: To insure quality educational programs and services for all handicapped children. 

C;oal 3. To establish an organizational structure for delivery of special education programs and services 

Goal 1. To promote the understanding and acceptance of handicapped persons within the school system and the 
general public 

The E.P P C recommends placement of handicapped students who cannot succeed in regular programs as being in need of 
special class placement The E.P.P.C. may also specify how the student should benefit, or what it is the student should learn as a 
.^~=Mlt of the placement. The alternatives and types of programs available to the^individual will be determined by the goals for 
F R [ r"*P Pr^^gr^'^s and services established by the school distnct A district whose philosophy is to provide maximum benefits will 
E jjjjLS:: bhsh program goals that lead to the development of as large a number of program alternatives as possible 



step in. Identify Performance Objectives 



Individual 


Special Education Program 


Teacher! s) identify individual performance objectives 
designed to help the student reach the goal set by the 
E.PP C. (R340 1733c). 


The operating distnct approves objectives for each 
level, grade course, unit, etc These are developed and 
sequenced to assure a continuum leading to a high 
school diploma. (R340.1701, SubruleS and R340.1832, 
Part II,, Section 2.4). 



Special education classroom programs designed to serve handicapped students who cannot complete the ''normal course of 
study" in regular education, must have a curriculum plan ba^ed on performance objectives. (340.1733b) The student is generally 
placed in the special education classroom(s) that has objectives most closely related to the individual's need. Based on the needs 
assessment, the teacher can then select from the group objectives, those most appropriate to the individual's need. The in- 
structional staff may also need to develop separate objectives specific to each individual's special needs 

If all or part of a handicapped persons learning needs can be met by the regular program objectives, special education staff 
should provide supportive services needed to assure the students success in the regular program As described in Chapter V of 
Ihe Compiled Guidelines for Special Education Programs and Services developed by the Michigan Department of Education, 
there should be a continuum of programs and services that allow for integration of special education students wherever possible. 

Chapter V through VII of this document contains minimal terminal objectives that may be helpful to school districts operating 
special education diploma programs Appendix A contains procedures for involving parents, students, teachers, administrators, 
and other members of the community in helping the Board of Education select appropriate terminal objectives. 



Step iV. Delivery System 



Individual 


Special Education 


Instructional staff choose methods, material, and 
techniques to achieve the instructional objective and 
implement the delivery system. 


The district established the continuum of programs 
and services needed to assure minimum programming 
needed to help students reach program goals. 



The general instructional equation as described in Chapter lis: 

OBJECTIVES - PRESENT SKILLS = INSTRUCTIONAL CONTENT 

At this stage of program development, the student's skill level has been established through the needs assessment. The EP P C. 
has established overall program recommendations and the instructional staff have identified appropriate objectives. The in- 
structional staff now use their professional expertise to teach the student. 

There must be a continuum of programs and services so students can develop to the point where they can complete minimal 
performance objectives It is not necessary or possible for any one district to develop every possible type of group program. The 
Intermediate Distnct Special Education Plan is a management document which authorizes local districts to operate special 
educational programs The intermediate district is charged with coordination of local programs with those available from other 
intermediate distncts. State Schools for the Blind and Deaf, etc. to assure that there is a delivery system available for each 
handicapped chilcf: (R340 1832) 

^ Step V. Evaluation 

Individual Special Education Program 

Instructional staff continually evaluate student Follow-up procedures are used to evaluate program 

progress and modify material, methods, and effectiveness (K340.1832, Part I, Section 1.5 and Part 

techniques as needed to expedite student learning II, Section 2 6) Program evaluation data is used to 

modify goals, objectives, and-or the delivery system. 

In the formula- 

OBJECTIVES - PRESENT SKILLS = INSTRUCTIONAL CONTENT 

The ob^ctives remains constant while the student skills continually change as a result of the learning process. The instructional 
staff must continually evaluate student progress to determine what to teach next. Instruction can be defined as a continual 
O cess of teach - evaluate - reteach. until the student reaches the educational goal. 



It is necessary to evaluate the effectiveness of the total program as well as individual student progress. Program evaluation is 
designed to identify needed changes in the delivery system and help pinpoint inappropriate objectives. 

V J 

The following are examples of how evaluation data can be used to improve program content or change instructional goals. 

Example 1 . All the students in one junior high special education program were required to complete an industrial arts program. 
One of the objectives required the students to learn^he name and proper use of common tools. To evaluate the effectiveness of 
the course content each year, the junior high teacher contacts the vocational education staff who receive students from her 
course to evaluate their performance. The automotive, and building trades teachers both indicated that students could not 
measure the diameter of round objects. As a result, the special education teacher studies the available methods and decides to 
add a short unit on the use of a caliper for measuring the thickness and diameter of oval surfaces. A latter check reveals this 
solved the problem. 

Example 2. A follow-up study, one year after graduation, reveals that 50 percent of speci.-^l education students, who completed 
the drivers education course have moving violations. The course is taught by the regular drivers education teacher with the 
special education teacher providing the academic instruction for students whose disability preclude integration into the regular 
course. As a result of this evaluation, the two teachers decided to change their delivery system I y placing more emphasis on sign 
recognition and student attitude about speed, making complete stops, etc. 



Step VI. Recommendations 



Individual 


Special Education 


An E.PPC. IS convened to review progress and 
recommend future placement for students ready to 
move from one level to another, ready to be placed into 
regular education, or ready to graduate. 


Based on evaluation, the administration recommends 
changes in goals, objectives, curriculum, personnel, 
fac.lities, and etc. Recommendations for program 
change are usually presented to the Board of 
Education in the form of policy or budget decisions. 



Administrative recommendations for changes in curriculum or addition of resources needed to improve services for han- 
dicapped students should follow the evaluation process. 

New methods, materials, techniques or utilization of personnel that have proven effective should be cycled into the ongoing 
program where appropriate. This should be reflected in the yearly changes in the intermediate plan for the delivery of special 
education programs and services. 



Chapter III 

REQUIRED PROGRAM CONTENT 

P.A 198 of 1971 requires that special education programs "shall include vocational training but need not include academic 
programs of college or university level." According to the definition in Section 291a of the Act, the words vocational training and 
vocational education are interchangeable. The definition used by Special Education is the same one that has been used by 
Vocational Education in Michigan for many years. It reads: 

VOCATIONAL EDUCATION MEANS VOCATIONAL OR TECHNICAL TRAINING OR RETRAINING WHICH IS GIVEN IN 
SCHOOLS OR aASSES, INCLUDING FIELD OR LABORATORY WORK INCIDENTAL THERETO, UNDER PUBLIC 
SUPERVISION AND CONTROL, AND IS CONDUCTED AS PART OF A PROGRAM DESIGNED TO FIT INDIVIDUALS FOR 
GAINFUL EMPLOYMENT AS SEMI-SKILLED OR SKILLED WORKERS OR TECHNICIANS IN RECOGNIZED OC- 
CUPATIONS, BUT EXCLUDING ANY PROGRAM TO FIT INDIVIDUALS FOR EMPLOYMENT IN OCCUPATIONS WHICH 
THE SUPERINTENDENT OF PUBLIC INSTRUCTION DETERMINES, AND SPECIFIES TO BE GENERALLY CON- 
SIDERED PROFESSIONAL OR AS REQUIRING A BACCALAUREATE OR HIGHER DEGREE. THE TERM INCLUDES 
VOCATIONAL GUIDANCE AND COUNSELING IN CONNECTION WITH THE TRAINING, INSTRUCTION RELATED TO 
OCCUPATIONS FOR WHICH THE STUDENT IS BEING TRAINED OR NECESSARY FOR HIM TO BENEFIT FROM 
TRAINING, AND THE ACQUISITION AND MAINTENANCE AND REPAIR OF INSTRUCTIONAL SUPPLIES, TEACHING 
AIDS AND EQUIPMENT, AND CONSTRUCTION OR INITIAL EQUIPMENT OF BUILDINGS AND THE ACQUISITION OR 
RENTAL OF LAND 

The Special Education Code contains the minimum program content that must be provided to handicapped students as part of a 
normal course of study. A normal course of study means "a regular education program leading to a high school diploma or a 
special education program approved in the intermediate plan leading to a high school diploma which as a minimum includes 
^"^nal adjustment, pre-vocational and vocational training.'* (R340.1201 SubruleS) > 



As used above, personal adjustment training means 'instruction designed to assist the handicapped to develop personal and 
social skills needed for adult independent living, including but not limited to activities of daily living, homemaking, mobility, 
personal health and appearance recreation and the use of prosthetic devices and sensory aids" (R340.1701 subrule 7). Pre- 
vocational education means "instruction needed as a prerequisit to vocational education, such as reading and writing, 
knowledge of commonly used tools, utensils and processes, familiarity with a broad range of occupations for which special skills 
are required and knowledge of the nature and extent of vocational limitations caused by a handicap and the use of prosthetic 
devices for the purpose of defining interest, aptitudes and abilities for individual vocational planning * * ( R340. 1701 Subrule 8) . 

The definition of vocational education as used above is defined in the rules to include work study. Work study means "on-',he-job 
training, related counseling and follow>up services.*' (R340.1701 subrule 15) 

Work study should be provided by vocational education teachers wherever possible Special Education funds may be used to 
reimburse a work study coordinator who will provide special job placement services v here needed. 

The following general requirements are taken from R340. 1733 of the Special Education Code : 

RULE 33, AN INTERMEDIATE SCHOOL DISTRICT, CONSTITUENT DISTRICT OR OTHER AGENCY SHALL ADHERE TO 
THE FOLLOWING GENERAL REQUIREMENTS FOR AJX PROGRAMS AND SERVICES FOR HANDICAPPED PERSONS: 

(A) SPECIAL EDUCATION CLASSROOMS SHALL HAVE AT LEAST THE AVERAGE NUMBER OF SQUARE FEET PER 
STUDENT AS COMPARED TO THE AVERAGE NUMBER OF SQUARE FEET PER STUDENT IN REGULAR CLASSROOMS 
IN THE SCHOOL DISTRICT. SPECIAL EDUCATION CLASSROOMS SHALL BE LOCATED IN SCHOOLS HOUSING 
REGULAR EDUCATION PUPILS OF COMPARABLE AGE AND GRADE LEVEL, EXCEPT FOR FACILITIES 
DESIGNATED AND IN USE FOR THIS PURPOSE PRIOR TO THE EFFECTIVE DATE OF THESE RULES AND EXCEPT 
WHEN SPECIAL FAHLITIES ARE PROVIDED FOR SEVERELY MENTALLY IMPAIRED OR TRAINABLE MENTALLY 
IMPAIRED, OR FOR SPECIALIZED VOCATIONAL TRAINING FOR HANDICAPPED PERSONS OR FOR EMOTIONALLY 
IMPAIRED PERSONS SERVED IN MENTAL HEALTH FACILITIES. TEACHER CONSULTANTS AND SPECIAL 
EDUCATION SUPPORTIVE PERSONNEL SHALL HAVE SPACE DESIGNATED ON A SCHEDULED BASIS IN EACH 
BUILDING TO AFFORD INDIVIDUAL AND SMAIJL GROUP WORK. EACH HANDICAPPED PERSON SHALL BE 
ASSIGNED TO EDUCATIONAL PROGRAMS AND SERVICES WHICH ARE HOUSED IN BUILDINGS WHICH ALLOW THAT 
HANDICAPPED PERSON TO PARTICIPATE FULLY IN SUCH REGULAR AND SPECIAL EDUCATION SERVICES. 

(B) A CURRICULUM PLAN BASED UPON INDIVIDUAL STUDENT PERFORMANCE OBJECTIVES SHALL BE WRITTEN 
BY THE TEACHER IN CONJUNCTION WITH OTHER SCHOOL PERSONNEL FOR EACH HANDICAPPED PERSON IN 
ACCORDANCE WITH HIS NEEDS IN THE COGNITIVE, AFFECTIVE AND PSYCHOMOTOR DOMAINS WITH SPECIAL 
ATTENTION TO NEEDS FOR PERSONAL ADJUSTMENT TRAINING, PRE-VOCATIONAL AND VOCATIONAL TRAINING. 
THE STUDENT PERFORMANCE OBJECTIVES SHALL BE AVAILABLE TO THE PARENT AND MAY BE REVIEWED BY 
THE SUPERINTENDENT OF PUBLIC INSTRUCTION OR HIS DESIGNEE. 

(C) THE METHODS OF INSTRUCTION SHALL BE CONSISTENT WITH THE PERFORMANCE OBJECTIVES WRITTEN 
FOR EACH HANDICAPPED PERSON. 

(D) INTERMEDIATE SCHOOL DISTRICTS OR CONSTITUENT DISTRICTS MAY OPERATE OR CONTRACT FOR 
OPERATION OF PRE-VOCATIONAL EVALUATION OR WORK ACTIVITY CENTER SERVICES FOR SPECIAL 
EDUCATION. 

(E) INTERMEDIATE SCHOOL DISTRICTS OR CONSTITUENT DISTRICTS, OR A COMBINATION OF SUCH DISTRICTS, 
MAY PROVIDE FOR WORK STUDY SERVICES AND, WITH APPROVAL OF THE SUPERINTENDENT OF PUBLIC IN- 
STRUCTION, ASSIGN SPECIAL EDUCATION PERSONNEL TO THE SUPERVISION OF WORK STUDY SERVICES THESE 
SERVICES SHALL BE AVAILABLE TO HANDICAPPED PERSONS REGARDLESS OF THEIR DISABILITY IF EITHER OF 
THE FOLLOWING CONDITIONS ARE MET: 

(I) THEY HAVE RECEIVED PREREQUISITE PERSONAL ADJUSTMENT TRAINING, PRE-VOCATIONAL EDUCATION 
AND VOCATIONAL TRAINING. 

(II) WITHIN I ADDITIONAL SCHOOL YEAR, THEY WILL CEASE TO BE ELIGIBLE AS PROVIDED IN RULE 21 FOR 
SPECIAL EDUCATION PROGRAMS AND SERVICES. 

(F) A WRITTEN VOCATIONAL EDUCATION PLAN, SIGNED BY THE PARENT, SCHOOL AND EMPLOYER. SHALL SET 
FORTH THE EDUCATIONAL GOALS, JOB ACTIVITIES, RELATED SUBJECTS, STANDARDS OF ATTAINMENT, TIME 
AND DURATION OF THE PROGRAM AND WAGES TO BE PAID TO THE HANDICAPPED PERSON. THE SUPERIN- 
TENDENT OF THE DISTRICT SHALL DESIGNATE A STAFF MEMBER TO VISIT THE JOB SITE AT LEAST ONCE EVERY 
20 SCHOOL DAYS TO CHECK ATTENDANCE, EVALUATE THE HANDICAPPED PERSON S PROGRESS AND EVALUATE 
THE PLACEMENT IN TERMS OF THE HEALTH. SAFETY AND WELFARE OF THE INDIVIDUAL HANDICAPPED 
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(G) THE INSTRUCTIONAL PROGRAM FOR A SCHOOL DAY SHALL FOCUS ON THE INDIVIDUAL NEEDS OF THE 
HANDICAPPED PERSON, AS DETERMINED THROUGH THE PLAN FOR EACH STUDENT. 



(H) SPECIAL EDUCATION PROGRAMS AND SERVICES SHALL BE PROVIDED FOR AT LEAST THE MINIMUM NUM- 
BER OF HOURS AND DAYS OF TEACHER-PUPIL CONTACT LN CONFORMANCE WITH THE CHILD ACCOUNTING 
RULES, BEING R340.1 TO R340.17 OF THE MICHIGAN ADMINISTRATIVE CODE, BUT THE NUMBER OF HOURS AND 
DAYS FOR A SPECIAL EDUCATION PROGRAM OR SERVICE SHALL BE NOT LESS THAN THOSE REQUIRED FOR 
REGULAR EDUCATION PROGRAMS. 

(I) THE AGE RANGE OF PERSONS UNDER 16 YEARS OF AGE IN A SPECIAL EDUCATION CLASS FOR EDUCABLE 
MENTALLY IMPAIRED. EMOTIONALLY IMPAIRED AND LEARNING DISABLED SHALL NOT EXCEED 4 YEARS AT 
ANY ONE TIME 

(J) HANDICAPPED PERSONS QUALIFYING FOR SPECIAL EDUCATION PROGRAMS AND SERVICES SHALL BE 
PROVIDED SUPPUES AND EQUIPMENT AT LEAST EQUAL TO THOSE PROVIDED TO OTHER STUDENT3 IN 
REGULAR EDUCATION PROGRAMS AND, IN ADDITION, THOSE SUPPLIES AND EQUIPMENT NECESSARY TO MEET 
THEIR DEFINED PERFORMANCE OBJECTIVES. 

The following quotations from the general school law are in relationship lo courses that are required to be taught "in every public 
school within the state" in accordance with mandates of the state legislature. 

The content required by the legislature as described in the following quotations from the General School Law of 1973. must be 
included in all special education programs leading to a high school diploma. Unless other^^'ise stated in the law, the required 
instruction may take place at the elementary or secondary level. \ 

\ 

340.361 INSTRUCTION IN CONSTITUTION; CIVIL GOVERNMENT. 

SEC 361. IN ALL PUBLIC, PRIVATE, PAROCHIAL AND DENOMINATIONAL SCHOOLS WITHIN THE STATE OF 
MICHIGAN, THERE SHALL BE GIVEN REGULAR COURSES OF INSTRUCTION IN THE CONSTITUTION OF THE 
UNITED STATES, IN THE CONSTITUTION OF THE STATE OF MICHIGAN, AND IN THE HISTORY AND PRESENT FORM 
OF CIVIL GOVERNMENT OF THE UNITED STATES, THE STATE OF MICHIGAN, AND THE POLITICAL SUBDIVISIONS 
AND MUNICIPALITIES OF THE STATE OF MICHIGAN. 

340.362 INSTRUCTION IN CONSTITUTION; CIVIL GOVERNMENT: 
TIME OF COMMENCEMENT. 

SEC 362 SUCH INSTRUCTION IN THE CONSTITUTION OF THE UNITED STATES, THE CONSTITUTION OF THE STATE 
OF MICHIGAN AND IN CIVIL GOVERNMENT, SHALL BEGIN NOT LATER THAN THE OPENING OF THE EIGHTH 
GRADE, EXCEPT IN SCHOOLS MAINTAINING A JUNIOR HIGH SCIIOOL, IN WHICH CASE IT MAY BEGIN IN THE NINTH 
GRADE AND Co'^INUE IN THE HIGH SCHOOL COURSE TO AN EXTENT TO BE DETERMINED BY THE SUPERIN- 
TENDENT OF PUBLIC INSTRUCTION. , 

340.363 INSTRUCTION IN COMMUNICABLE DISEASES. 

SEC. 363. THERE SHALL BE TAUGHT IN EVERY PUBLIC SCHOOL WITHIN THIS STATE THE PRINCIPAL MODES BY 
WHICH EACH OF THE DANGEROUS COMMUNICABLE DISEASES ARE SPREAD AND THE BEST METHODS FOR THE 
RESTRICTION AND PREVENTION OF EACH SUCH DISEASE. SUCH INSTRUCTION SHALL BE GIVEN BY THE AID OF 
TEXTBOOKS ON PHYSIOLOGY SUPPLEMENTED BY ORAL AND BLACKBOARD INSTRUCTION. NO TEXTBOOK IN 
PHYSIOLOGY SHALL BE ADOPTED FOR USE IN THE PUBLIC SCHOOLS OF THIS STATE UNLESS IT SHALL GIVE AT 
LEAST 'h of its SPACE TO THE CAUSES AND PREVENTION OF DANGEROUS COMMUNICABLE DISEASES AND THE 
REQUIREMENTS FOR MAINTAINING GOOD HEALTH. 

340.364 INSTRUCTION IN PHYSIOLOGY, . 
ALCOHOL, NARCOTICS. 

SEC. 364. IN ADDITION TO THE BRANCHES IN WHICH INSTRUCTION IS NOW REQUIRED BY LAW TO BE GIVEN IN THE 
PUBLIC SCHOOLS OF THE STATE, INSTRUCTION SHALL BE GIVEN IN PHYSIOLOGY AND HYGIENE, WITH A SPECIAL 
REFERENCE TO THE NATURE OF TOBACCO, ALCOHOL AND NARCOTICS AND THEIR EFFECT UPON THE HUMAN 
SYSTEM. SUCH INSTRUCTION SHALL BE GIVEN BY THE AID OF TEXTBOOKS IN THE CASE OF PUPILS WHO ARE 
^RT E TO READ. AND AS THOROUGHLY AS IN OTHER STUDIES PURSUED IN THE SAME SCHOOL. 

FRIC 8 .r. 



340.365 INSTRUCTION IN ANIMALS, BIRDS; HUMANE TREATMENT, PROTECTION; 
ECONOMY OF NATURE. 

SEC. 365. IN EVERY PUBLIC SCHOOL WITHIN THE STATE, A PORTION OF THE TIME SHALL BE DEVOTED TO 
TEACHING THE PUPILS THEREOF KINDNESS AND JUSTICE TO, AND HUMANE TREATMENT AND PROTECTION OF, 
ANIMALS AND BIRDS, AND THE IMPORTANT PART THEY FULFILL IN THE ECONOMY OF NATURE IT SHALL BE 
OPTIONAL mm EACH TEACHER WHETHER SUCH TEACHING SHALL BE THROUGH READING, STORIES, 
NARRATIVES OF DAILY INCIDENTS OR ILLUSTRATIONS TAKEN FROM PERSONAx. EXPERIENCE THIS IN- 
STRUCTION SHALL BE A PART OF THE CURRICULUM OF STUDY IN ALL THE PUBMC SCHOOLS OF THE STATE OF 
MICHIGAN. 

340.365A SOCIAL STUDIES TEXTBOOKS; SELECTt \k r ROVAL; RECOGNITION OF 
ETHNIC, RACIAL GROUPS; ANNUAL SURVEY, REPORT. 

SEC. 365A. WHENEVER THE APPROPRIATE AUTHORITIES OF ANY PRIVATE, PAROCHIAL OR PUBLIC SCHOOLS OF 
THE STATE ARE SELECTING OR APPROVING TEXTBOOKS WHICH COVER THE SOCIAL STUDIES, SUCH ' 
AUTHORITIES SHALL GIVE SPECIAL ATTENTION AND CONSIDERATION TO THE DEGREE TO WHICH THE TEXT- 
BOOK FAIRLY INCLUDES RECOGNITION OF THE ACHIEVEMENTS AND ACCOMPLISHMENTSOF THE E;THNIC AND 
RAaAL GROUPS AND SHALL, CONSISTENTLY WITH ACCEPTABLE ACADEMIC STANDARDS AND WITH DUE CON- 
SIDERATION TO ALL REQUIRED INGREDIENTS OF ACCEPTABLE TEXTBOOKS, SELECT THOSE TEXTBOOKS WHICH 
FAIRLY INCLUDE SUCH ACHIEVEMENTS AND ACCOMPLISHMENTS. THE SUPERINTENDENT OF PUBLIC. IN- 
STRUCTION SHALL CAUSE TO BE MADE AN ANNU\L RANDOM SURVEY OF TEXTBOOKS IN USE IN THE STATE AND 
SUBMIT A REPORT TO THE LEGISLATURE PRIOR TO JANUARY 15 OF EACH YEAR AS TO THE PROGRe'SS MADE, AS . 
DETERMINED BY SUCH RANDOM SURVEY, IN THE > ITAINMENTOF THE FOREGOINQ OBJECTIVE.^ * * 

Criteria governing the provisions of health and physical education on sex education courses are as follows: 

340.781 PHYSICAL EDUCATION; ESTABLISHMENT OF COURSES IN PUBLIC AND 
NORMAL SCHOOLS [M.S.A. 15,37811 

SEC. 781 THEI:E shall be ESTABLISHED AND PROVIDED IN ALL PUBLiqSCHOOLS OF THIS STATE, Alto IN ALL 
STATE NORMAj. SCHOOLS, HEALTH AND PHYSICAL EDUCATION FOR PUPILS OF BOTH SEXES, AND EVERY PUPIL 
ATTENDING SUCH SCHOOLS OF THIS STATE SO FAR AS HE OR SHE IS PHYSICALLY FIT AND CAPABLE OF DOING SO 
SHALL TAKE THE COURSE IN PHYSICAL EDUCATION AS HEREIN PROVIDE.p. 

340.789 SEX EDUCATION; DEFINITION. 

SEC. 789. SEX EDUCATION IS THE PREPARATION FOR PERSONAL RELATIONSHIPS BETWEEN THE SEXES BY 
PROVIDING APPROPRIATE EDUCATIONAL OPPORTUNITIES DESIGNED TO HELP THE INDIVIDUAL DEVELOP 
UNDEiiSTANDING, ACCEPTANCE,RESPECT AND TRUST FOR HIMSELF AND OTHERS. SEX EDUCATION INCLUDES 
THE KNOWLEDGE OF PHYSICAL, EMOTIONAL AND SOCIAL GROWTH AND MATURATION, AND UNDERSTANDING 
OF THE INDIVIDUAL NEEDS. \J INVOLVES AN EXAMINATION OF MAN^S AND WOMAN^S ROLES IN SOCIETY, HOW 
THEY RELATE AND REACT TO SUPPLEMENT EACH OTHER, THE RESPONSIBILITIES OF EACH TOWARDS THE 
OTHER THROUGHOUT LIFE AND THE DEVELOPNEENT OF RESPONSIBLE USE OF HUMAN SEXUALITY AS A 
POSITIVE AND CREATIVE FORCE. 

340.789ASEX EDUCATI9N; CONTENT. 

SEC. 789A. AI Y SCHOOL DISTR^T MA\ ENGAGE COMPETENT INSTRUCTORS AND PROVIDE FACILITIES AND 
EQUIPMENT FOR INSTRUCTION IN SEX EDUCATION, INCLUDING EMOTIONAL, PHYSICAL, PSYCHOLOGICAL, 
PHYSIOLOfc^ICAL, HYGIENIC, ECONOMIC AND SOCIAL ASPECTS OF FAMILY LIFE AND SEXUAL RELATIONS, AS 
WELL-AS, SOCIALLY DEVIANT SEXUAL BEHAVIOR. 

340.789C SEX EDUCATION; STUDENT EXCUSES. 

SEC. 789C. ANY STUDENT UPON THE WRITTEN REQUEST OF PARENT OR GUARDIAN SHALL BE EXCUSED FROM 
ATTENDING CLASSES IN WHICH THE SUBJECT OF SEX EDUCATION IS UNDER DISCUSSION AND NO PENALTIES AS 
TO CREDITS OR GRADUATION SHALL RESULT THEREFROM. 

Drivers education courses are open to all youth regardless of their disability. School districts must make these cofrses available 
to all students. Any person who demonstrates the ability to operate a vehicle safely, regardless of a disability may be licensed. 
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257.811 DRIVER EDUCATION AND TRAINING ; APPORTIONMENT FROM FUND. 

(A» FROM THE MONEYS CREDITED TO TWbRIVER EDUCATION FUND, THE LEGISLATURE SHALL ANNUALLY 
APPROP-'ATE THE SUM OF 1100,000.00 TO THE STATE DEPARTMENT OF EDUCATION, FOR STATE AD- 
MIN ' N' ^F THE PROGRAM. IN AT DITION, THERE SHALL BE DISTRIBUTED TO LOCAL PUBLIC SCf^OOL 
DI^ KOM THE DRIVER EDUCATION FUND THE AMOUNT OF 130.00 PER STUDENT, BUT NOT TO EXCEED 
THE ACTUAL COST FOR EACH STUDENT COMPLETING AN APPROVED DRIVER EDUCATION .COURSE, SUCH 
COURSES SHALL CONDUCTED BY THE LOCAL PUBLIC SCHOOL DISTRICT, AND ENROLLMENT IN DRIVER 
EDUCATION COURSES SHALL BE OPEN TO CHILDREN ENROLLED IN THE HIGH SCHOOL GRADES OF PUBLIC, 
PARIOCHIAL AND PRIVATE SCHOOLS AS WELL AS RESIDENT OUT-OF-SCHOOL YOUTH. REIMBURSEMENT TO 
LOCAL SCHOOL DISTRICTS SHALL BE MADE ON THE BASIS OF AN APPLICATION MADE BY THE LOCAL SCHOOL 
DISTRICT SUPERINTEJ^DENT TQ. THE STATE DEPARTMENT OF EDUCATION. 

DRIVER EDUCATION COURSE, CONTENT. 

(D) DRIVER EDUCATIONCOURSES, AS USED FOR THE PURPOSES OF THIS ACT, SHALL INCLUDE CLASSROOM IN- 
STRUCTION PLUS BEHIND THE WHEEL INSTRUCTION AND OBSERVATION IN AN AUTOMOBILE, AND SH.-rX BE 
UNDER THE SUPERVISIQN OF A QUALIFIED TEACHER OR LICENSED INSTRUCTOR. . . 

Local districts should also review Part 2 of the Intermediate School District Plan for the Delivery of Sper Education Programs 
and Services As deschbed in R340.1832 of the Special Education Code, the intermediate plan must -.ecify the criteria for 
measuring the specific quality of special education programs and serv Ices. 

Section 2.1 QUALIFIED PERSONNEL 

DESCRIBE THE NUMBER AND TYPE OF PROFESSIONAL AND PARAPROFESSIONAL PERSONNEL NEEDED TO 
PROVIDE THE SPECIAL EDUCATION PROGRAMS AND SERVICES DESCRIBED IN SECTION 1.4. 

SECTION 2.2 FACILITIES u 0 TRANSPORTATION 

DESCRIBE THE NUMBER AND TYPE OF FACILITIES AND THE TRANSPORTATION NECESSARY TO PROVIDE THE 
SPECIAL EDUCATION PROGRAMS AND SERVICES DESCRIBED IN SECTION 1 .4. 

SECTION 2.3 INSTRUCTIONAL CONTENT 

DESCRIBE PROCEDURES FOR DEVELOPING INSTRUCTIONAL CONTENT OF AND ACCOUNTABILITY FOU SPECIAL 
* EDUCATION PROGRAMS AND SERVICES THIS DESCRIPTION SHALL INCLUDE THE TIMETABLE AND THE ^ER- 
SONNEL USED TO DEVELOP THE INSTI^UCTIONAL CONTENT. 

SECTION 2.4 LEADERSHIP AND EDUCATIONAL ACCOUNTABILITY 

DESCRIBE THE ORGANIZATIONAL STRUCTURE AND ADMINISTRATIVE RESPONSIBILITY FOR DELIVF!tV OF 
SPEQAL EDUCATION PROGRAMS AND SERVICES 

SECTION 2.5 SCHOOL-COMMUNITY INTEGRATION OF THE HANDICAPPED. 

DESCRIBE THE PROCEDURES TO BE USED TO ASSURE THE INTEGRATION OF EACH HANDICAPPED PEkSON INTO 
HIS SCHOOL COMMUNITY. 

SECTION 2.6 PROGRAM-SERVICE EVALUATION. 

DESCRIBE THE METHOD, TIMETABLE AND CRITERIA BY WHICH SPECIAL EDUCATION PROGRAMS AND SERVICES 
WILL BE EVALUATED. 



CHAPTER IV 

DEVELOPING GRADUATION CRITERIA 

NORMAL COURSE OF STUDY 

Rule 1 , Subrule 5. of the Special Education Code defines a normal course of study : 

A normal course of study means a regular education program leading to a high school diploma or a special education 
program approved in the intermediate plan leading to a high school diploma which as a minimum includes personal 
adjustment, pre-vocational and vocational training 
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"Regular education programs" are approved by the local board of education which specifies minimum graduation criteria Any 
student capable of achieving the minimal terminal objectives or minimal program criteria required by the local board of 
education for high school completion can graduate with a high school diploma from the ''regular education program" 

Handicapped persons may graduate from the ''regular education program" by completing the requirement established by the 
operating school district for students in regular education. This usually includes completion of a minimum of 16 units or credits 
including English, algebra, history, science and like subjects. 

"Special educaMon programs" are designed exclusively for special education eligible students whose disabilities are such that 
they cannot complete the regular education program "Special education programs" are approved by the local board of 
education which specifies minimum graduation criteria. They must also be approved by the intermediate district and authorized 
in the Intermediate School District Plan for the Delivery of Special Education Programs and Services. As a minimum, the in- 
termediate district must review the curriculum to assure that the program contains personal adjustment, pre-vocational and 
vocational education, and to assure that it meets quality standards specified in the Intermediate Plan. 

NOTE The assignment of a student to a regular or special education program is determined by the E.P.P C based on the 
minimal graduation criteria the student must achieve to receive a high school diploma. If a special education student meets the 
same criteria as regular education students, the student is in the regular education program. It makes no difference who teaches 
the course, regular and-or special education teachers. 

Handicapped students can be taught by special education teachers, receive supportive service, and use adaptive teaching 
materials and-or equipment and still graduate from the regular education program so long as they meet the minimum program 
criteria. 

Example 1: A certain district requires a minimum of 16 units for graduation. The minimum criteria for graduation is: a) a "D" 
average, b) the completion of twounits of English, two units of science, two units of math, two units of history, and c) completion 
of at least eight units of the st\«dent's choice 

A deaf student has been integrated into most of the above courses and has a **B" average. However, this student receives in- 
struction in English from the special education teacher. The special education teacher used the regular English course ob* 
jectives, but adapted the method of instruction. 

Since this student's educational program meets the minimal criteria established for regular students, he was graduated from the 
regular education program. This student was college bound and because he was in a "regular education program" was not 
required to complete vocational education to graduate. 

Example2 . The educable nientally impaired students in this district are integrated in general education programs. The district 
has established separate standards for grading these students and has assigned a teacher consultant to provide supportive 
services needed to help the students succeed. 

Since a special set of terminal objectives have been set for these students, they are in a special education program The in- 
termediate district must approve the program and these educable students must complete vocational education as a 
prerequisite to receiving a high school diploma. 

Graduation is considered a change of educational status As such, the operating school district is requirefelsto call an E P P C. 
prior to graduation in accordance with R340.1722 and R340.1723. 

As a general rule, school districts cannot graduate the severely mentally impaired, trainable mentally impaired or any other 
handicapped person from a special education program who are not capable of completing vocational training It is strongly 
recommended that school districts with secondary special educ^ation programs develop a list of terminal competencies or ob 
jectives so that parents and students will be aware of the graduation criteria at the time the student enters the secondary special 
education sequence. 

The district of residence must provide or contract for special education programs and-or services through age 25 to handicapped 
persons who are not capable of completing a "regular education program" or a "special education program" leading to a high 
school diploma (Section 298c, Sub- section f. Section 77la, P A. 198 of 1971 andR340.1701,Subrule5). 

DESCRIBING THK OPTIMUM SPLCIAL KDUCATION PROGRAM 
Section 1.4 of the Intermediate School District Plan must: 

Describe the optimum special education basic programs and supportive services including vocational education 
Pj^^^programs designed to meet the educational needs of handicapped persons ( R340. 1832, Part I ) 
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This section describes the continuum of programs and services for special education students ages 0 through 25. As a minimum, 
this section must identify vocational education program alternatives available for special education students. 

This section of the Intermediate School District Plan is also a logical place to list districts authorized to graduate handicaK)ed 
persons who complete the special education training sequence. A simple method for inclusion of this data into the intermediate 
plan IS to use a chart listing vocational programs by districts and idenUfying districts approved to graduate students from 
special education programs. 

Chart I provides a sample format that can be used to list vocational education programs approved by the intermediate district 
and to authorize districts to graduate students who completed the special education sequence. 

CHART I. SAMPLE FORMAT FOR: 

Identifying Vocational Programs and 
Authorizing Special Education Graduation 



Vocational Education 



Graduation 



District Name 
District A 
District B 
District C 
District D 
District E 
Skill Center 























ition 


Agriculture 


Automotive 


Child Care 


Clothing 


Construction 


Custodial 


Nurses Aide 


Office Clerk 


Distributive 


Drafting 


Special Edxxci 
Prograni 
Approved to 
Graduate 


X 






X 


X 








X 




X 




X 


X 












X 












X 


X 




X 


X 




X 


X 


X 






X 






X 






X 




X 


X 




X 


X 






X 






X 


X 


X 


X 


X 


X 




X 


X 


X 


X 


students Graduate from home District 



Quality Secondary Special Education Programs 

The Intermediate School District Plan must describe the minimum criteria for determining program quality. (R340.1832, Part 
H) In general, quality programs should contain: • 

A. Terminal performance objectives approved by the operating district's Board of Education. 

B. A program description which identifies tlie specific affective, cognitive and psycho-motor skills to be taught, and where 
applicable, the prerequisite skills needed for program entry. 

C. Procedures that comply with state laws, and rules governing the facility, staff certification, student selection, and etc., 

D. Programs designed to provide the maximum number of educational alternatives for students who cannot succeed in 
regular class on a full or part time basis, and 

E. An accountability procedure as part of the basic program design. . '-^ 

The use of an accountability model should lead to ine development quality programs. As described in Chapter II, each district 
should establish a set of educational goals for special education. Districts wishing to graduate students from special education 
programs should then develop a set of minimal terminal objectives. These terminal objectives will specify the minimal level of 
rformance that a student must achieve in order to receive a diploma. 



It is recommended that each operating district specify minimum criteria for persons graduating from special education 
programs. These should be approved by the Board of Education in the same manner as other high school completion programs. 

The minimum curriculum for special education programs must include personal adjustment, pre-vocational and vocational 
education. Therefore, the objectives have been divided into these three categories. 

Local programs must be consistent with the Intermediate School District Plan (R340 1832, Part II, Section 2.3) Therefore, it is 
recommended that Section 2.3 or Section 2.6 of the Intermediate School District include the procedure and-or minimal critei.i 
that will be used by the intermediate district to approve instructional content. One method of doing this which is consistent with 
the accountability model described in Chapter II, is for the intermediate district to approve a set of minimal terminal objectives 
as the criteria, against which all local curriculums will be judged. Chapters V through VII contain a sample set of terminal ob- 
jectives. 

It should be noted that the terminal objectives in this document have been written in the broadest possible terms. These ob- 
jectives are meant a& suggested minimum criteria to b^ identified by the intermediate district for approving local districts to 
graduate handicapped persons from the special education training sequence. Each local district will probably want to develop a 
broader range of terminal objectives so that parents and students know the specific*! knowledge, skills, and behaviors required 
before graduation. Chart II on the following page provides an example of the use of terminal objectives and how they are tran- 
siated into instruction. 

Chapters V through VII contain a suggested set of minimal performance objectives tor students who cannot complete a regular 
course of study. These objectives are presented as a guide and may be adapted or changed as local circumstances dictate. 

Appendix A contains a procedure for involving parents, students, teachers and other members of the community in developing 
terminal objectives acceptable to local boards of education. 



Chart II. ^xABplc of the Rclttionship Between Teralnal Objective* and Progras Conttat 
CoQteat Arc*: Vocational Education for Speci«l Education Student* 



lntenMdl*te School ^ Local Diatrict Terminal Objective* Inatmctional Objectiv** 

Diftrljf Crlttri* for 7 Graduation Criteria 7 ?or Each Area ^ Ut^d by Teacher* 

Approving Loc*l 
Dlatrlct PrograM 



Sp«ci*l Educ*tlon *tud*nt* 
vill hav* *cc*** to Voc- 
atloaal aducatlon progrcu 
befora local diatlcta will 
ba authorlgad to graduate 
atudant* fro* special 
•ducat Ion aequanca 



Studanta will coapleta 
901 of tha terminal 
objective* for any of 
the following lota/vadlatc 
School Dlatrlct approved 
Vocational Education prograi 



AnlBal Science 



Autoaotlva 

Engine repair 



Florlcultura 




Objcctlvta 

1. 

2. 

3. 



Glvan a typical autoaotlve engina, 
appropriate toola* tqulpvcnt and 
manuala; tha leamar will diaaaa«abla» 
inapect» rapair a* .ntceaaary, ruaaenblc 

and operate tha engine according to 

sanufacturer'a tpiTclficatlona; tha 
engine operataa correctly during a run- 
ning taat. and the taak ahali b« coa^latad 
according to flat rata actiadulaa plua 2SZ. 



Objftctlvea 

1. 
2. 
3. 
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3. Clvan.th4 nc^eaaary toola, aat«ri«la» 
aquipMnt, and raqulalta kno«fladga, 
tha learner will: 

a. Identify the type or *odal ot 
apeclflc englnaa 

b. Explain tha bMlc operation of th* 
four cycle eitgln* 

c. Id*ntlfy, d**:rib*» *nd cxpleln 
th* b**lc function of each cnglna 
coMponant 

d. Sacognlxe and obaarva apadflc 
akfety pracautlona relating to tha 
aalatcnanca and aarrica of tha 
■achanical ayataa 

a. Parfora tha following job akllla 
with *ccur*cy to M*t th* *cc«pt«4 
•amifacturar*a apacillcaclona: 

1) adjuat valva Uah (aolld and 
hydraulic llftara) 

2) raaovc and replace aogloa 

3) dlaaaaat^la and iospact aoglM 
vlaually 

A) ridge rcaa cyllodar 

5) check cylinder taper 

6) raaova and replace cm bcarlnjp 

7) raaova vibration daapar with 
puller 

6) hone cylinder walla 
9) clean ring groovaa 

10) check pl*ton ring *nd g*p 

11) ch*ck pl*ton ring *!']* clMr- 
anca 

12) aaaaura crank jouroala» taper 

out-of-round 

13) ch*ck crankahaft endplay 
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SUGGESTED MINIMAL TERMINAL OBJECTIVES 
FOR PERSONAL ADJUSTMENT EDUCATION 

Definition- "Personal Adjustrr^nt Education" means instruction des.^.ed to assist the handicapped to develop perso,«l and 
SskUls r^ed for adult mdependent living, including but not l.mited to activities of da.ly l.vng. homemak.ng. mob.hty. 
personal health and appearance, recreation and use of prosthetic devices and sensory aids. 

OBJECTIVE: GIVEN REAL OR SIMULATED CONSUMER A^^) HOMEMAKING PRO^^^^^^^ 

ABLE TO SOLVE THE PROBLEM OR IDENTIFY PRIVATE OR PUBLIC SOURCES OF HELP 90 PER 
CENT OF THE TIME. 

Comments: Consumer problems are those generally dealt with in a comprehensive consumer education program. They include 
money management, using credit, insurance, comparative shopping, contract purchase, etc. 

Homemaking includes child care, family relations, home furnishing, care of the home environment. 

Reference- Michigan Department of Education Vocational-Technical Education Services. Performance Objectives Chapter 9 
contains objectives for consumer education and homemaking that can be adapted for special education. 

A Handbook of Suggestions For Developmental Learning, published by Special Education Services, Michigan Department of 
Education. Chapter V. contains suggestions for Course Content in the area of Economic Usefulness. 

ORlFmVE- THE SPECIAL EDUCATION STUDENT W.ILL DEVELOP PERSONAL AND SOCIAL SKILLS NEEDED 
OBJECTIVE. THE l^^^^^^^^^^^^^^^ ^^^^^^ KlEASURED BY THE STUDENT'S ABILITY TO COMPLETE 90 

PERCENT OF THE PERFORMANCE INDICATORS FOR CAREER DEVELOPMENT. 

comments- Pei^onal and social skills related to career development or career education are a) self-awareness and exploration, 
b) career awareness and exploration, c) decision making and planning, and d) goal implementation. 

Performance indicators describe the behavior to be demonstrated and how that behavior will be measured. For example, one 
performance indicator for self-awareness is: 

"For the student to list three things in which the student is interested and three things that are not of interest." 
Reference- A Reference Guide- Creer Development Goals and Performance '^^f 

can be used to supplement existing regular or special education curriculums. This book P"*''"'*'^ ."^^ j"^"""^ 
Educ^tLse^vices of the Michigan Department of Education. It contains suggested content for career development. 

o ,^r^,.,r. TuiT QTiinw^NT WHFN OBSERVED ON A DAILY BASIS, WILL MANAGE PERSONAL MEDICAL NEEDS 
OBJECTIVE: ^.^^^^'^^//^^^^^ THE MAINTENANCE OF PROSTHETIC DEVICES AND SEN- 



SORY AIDS 



comments A key word in the above objective is "manage." Manage means to direct or control, objecUve impli^l^^^^^^^ 
sSent will be able to (0 identify when there is a need for hygiene, repair of sensory aid, etc., and (2) be able to personally 
handle the situation or make arrangements for others to help 

A student in a wheelchair, for example, would have to recognize when the chair needs repair. The student may repair the 
wheelchair, or know where and how to go about getting it fixed. ^ 

NOTE:. The section on prevocational education contains a related objective and instructional reference on health. In actuality, 
these objectives may be taught simultaneously 

OBJECTIVE- THE STUDENT WILL DEMONSTRATE A KNOWLEDGE OF (1) PARENTAL RESPONSIBILITV^ (2) 
OBJECTI VL. THE SJ^UD^F^NT^^^^ ^ ^^^^^^^^ SEXUALITY WITH 90 PERCENT ACCURACY ON A WRITTEN 

OR ORAL OBJECTIVE REFERENCE TE^T. 
ERlQ ^^ents: Each operational district should develop specific terminal objectives which^easure the special education students' 



"understanding, acceptance, respect and trust for himself and others. Sex education includes the knowledge 
of physical, emotional and social growth and maturation, and understanding of the individual needs. It in- 
volves an examination of man's and woman's roles in society, how they relate and react to supplement each 
other, the responsibilities of each towards the other throughout life and the development of responsible use of 
human sexuality as a positive and creative force." (General School Laws of 1973, Section 340.789) 

Sex education instruction may be treated as a separate topic or included in health, home economics, physical education or other 
curriculums It is recommended that sex education be included as a component of the K-12 special education curriculum. This 
should start with self-awareness and respect for other persons at the elementary level and progress in a sequential fashion 
through family life and human sexuality at the secondary level. 

It should be noted that where districts include sex education as part of their minimum curriculum parents have the right to have 
their child excused from such programs and '*no penalties as to credit or graduation shall result therefrom." (General School 
Laws, Section 340.789a). 



Referei^ces .A Handbook of Suggestions for Developmental Learning available from Special Education Services, Michigan 
Department of Education, contains suggestions for sex education instruction. 

Objectives related to student self-awareness can be found in A Reference Guide: Goal., and Performance Indicators, published 
by Vocational Education Services, Michigan Department of Education. 

Sex Kducation and Family Information, published by Michigan Department of Education, provides basic information on the 
organization of curriculum on sex education and family planning. 

OBJECTIVE. STUDENTS, WHO AR? DETERMINED BY AN EDUCATIONAL PLANNING AND PLACEMENT COM- 
MITTEE TO HAVE THE PHYSICAL. MENTAL AND-OR EMOTIONAL CAPABILITY, WILL BE ABLE TO 
LEARN TO DRIVE AS MEASURED BY THEIR ABILITY TO PASS THE DRIVER'S LICENSE 
EXAMINATION AND OBTAIN A LICENSE 

OPTIONAL OR 

OBJECTIVE: GIVEN AVAILABLE MEANS OF TRANSPORTATION (BUS, TAXI, BIKE, WHEELCHAIR, WALKING, 
ETC ,) THE STUDENT WILL BE ABLE TO REACH ANY DESTINATION, CHOSEN BY THE TEACHER, 
THAT IS ACCESSIBLE AND WITHIN REASONABLE DISTANCE 100 PERCENT OF THE TIME. 

Comments As was mentioned in Chapter III, handicapped students who are capable of learning to drive shall have equal access 
to driver education programs The Safety and Traffic Education Program staff of the Michigan Department of Education will 
make arrangements for the loan of hand controls when needed to expedite the instruction of physically impaired studentr 

The optional objective is designed for students, such as the blind, who will not qualify for driver education. 

Special education reimbursement is available for occupational therapists, physical therapists, and orientation and mobility 
specialists These specialist provide training in the use of prosthetic devices (artificial limbs, wheelchairs, etr. ) and sensory aids 
(white canes, hearing aids, etc.) needed for independent mobility. 

The xMichigan School for the Blind provides mobility and orientation training for visually impaired students who do not have 
access to this training in their home community 



References A Guide for the Organization. Administration, and Operation of Michigan Driver Safety Schools is availrble from 
the Safety and Traffic Education Unit, Michigan Department of Education This book contains a curriculum outline and student 
handout materials 



Do Vou Want to Drive? Don't Let Your Disability Stop You is a pamphlet that explains the rights of the physically handicapped. 
I » includes a list of devices commonly used to help handicapped students compensate for their physical disability. 

Driver Education Programming for the Mentally Handicapped was developed jointly by driver education and special education 
teachers in 1968 The publication contains a number of instructional ideas that may be used by special education teachers to 
provide supplemental instruction or b> driver education teachers to individualize curriculum content for mentally handicapped 
students. 

Guidelines for Special Kducation Programs and Services for Orientation and Mobility Specialists describes suggested in- 
^♦"^ctional content for students who need mobility trainmg This publication is part of the Guidelines for Special Education 
I /^"grams and Services Each school district in Michigan should have a copy on file for review. 



OBJECTIVE: THE STUDENT, UPON COMPLETION OF A BASIC CIVICS COURSE, WILL BE ABLE TO REGISTER TO 
VOTE AND WILL DEMONSTRATE THE ABILITY TO SUBMIT A COMPLETE BALLOT WITH 100 PER- 
CENT ACCURACY. 

Comment: This is a minimal objective. School districte should elaborate on this and provide a program that meets the 
requirement of the General School Laws 'or providing instruction in the Constitution and Civil Government. 

Students whose disability is such that they cannot read a ballot may comply with the above objecUve by having the ballot read to 
them. This procedure is allowed by state election laws and applies to absentee and regular voting procedures (Section 168.731 of 
Michigan Compiled Laws of 1971). 

OBJECTIVE: THE STUDENT, UNLESS OTHERWISE EXCLUDED FROM PHYSICAL EDUCATION BY AN 
EDUCATIONAL PLANNING AND PLACEMENT COMMITTEE, WILL COMPLETE AT THE SIXTH 
GRADE LEVEL OR BETTER, MINIMAL PERFORMANCE OBJECTIVES IN AT LEAST THREE AREAS 
OF PHYSICAL EDUCATION (AQUATICS, TENNIS, ARCHERY, ETC.) 

OR 

OPTIONAL OBJECTIVE FOR STUDENTS EXCLUDED FROM THE ABOVE BY AN EPPC: 

THE STUDENT UPON AN ANALYSIS OF AVAILABLE LEISURE TIME, WILL BE ABLE TO DEMOl' 
STRATE THE ABILITY TO PLAN EFFECTIVE USE OF 80 PERCENT OF AVAILABLE LEISURE TIME 
INCLUDING AT LE A^ TWO SOCIAL-RECREATIONAL ACTIVITIES FOR EACH WEEK PLANNED. 

Comments: The optional objective is designed for the severely physically impaired such as quadriplegics, severe cardiac cases, 
etc., whoare not able to participate in psycho-motor activities. 

References: The Minimal Performance Objectives for Physical Education in Michigan published by the Michigan Department 
of Education contains objectives for 29 physical education activity areas (archery, tennis, etc.). 

The I Can materials developed under an ESEA Title III grant by Janet Wessel, Ph.D., Michigan State University, provide in- 
structional objective for physical education for the retarded and severely multiply handicapped. Thsse materials are available 
from the regional special education curriculum resource centers. 

CHAPTER VI 

SUGGESTED MINIMAL TERMINAL OBJECTIVES 
FOR PRE-VOCATIONAL EDUCATION 

Definition: 'Tre- vocational Education" means instruction needed as a prerequisite to vocational education, such as reading and 
writing, knowledge of commonly used tools, utensils and processes, familiarity with a broad range of occupations for which 
special skills are required and knowledge of the nature and extent of vocational limitations caused by a handicap and the use of 
prosthetic devices for the purpose of defining interest, aptitudes and abilities for individual vocational planning. (R340.1701 Sub- 
rule 8) 

OBJECTIVE- GIVEN MATERIALS IN REGULAR PRINT OR ADAPTED FORM, SUCH AS BRAILLE OR TALKING 
BOOKS, THE STUDENT WILL BE ABLE TO ORALLY READ AND-OR INTERPRET THfi CONTENT OF A 
NEWSPAPER OR OTHER READING MATERIALS AT THE CONSUMER FUNCTIONAL LEVEL, WITH 75 
PERCENT ACCURACY. 

Comments: The ''consumer functional level* is generally considered to require vocabulary at the 5th or 6th grade level. 
Students who can read and comprehend written material at the appropriate level can obviously complete this objective It is 
posslhle for non-reajders to complete the objective provided a) they learn how to use an adaptive reading technique, and b) the 
student can comprehend the vocabulary and sentence structure. 

Reference: The Minimal Performance Objective for Communication Skills published by the Michigan Department of Education, 
contains objectives for reading skills and speaking-listening skills. The objectives for the 3rd and 6th grade level may be helpful 
in structuring special education programs. 

The chapter entitled, ^'^ognitive Development (Academic Fulfillment)*' from the Handbook of Suggestions for Developmental 
Learning provides specific instructional objectives, starting with reading readiness and progressing through functional reading. 

OBJECTIVE: GIVEN PAPER AND PENCIL, A TYPEWRITER OR OTHER WRITING DEVICE, THE STUDENT WILL 
BE ABLE TO SUCCESSFULLY COMPLETE 90 PERCENT OF THE MINIMAL PERFORMANCE OB- 
JECTIVES FOR WRITING AT THE 6TH GRADE LEVEL. . 
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Comments: The minimal performance obj^tives for writing at the 6th grade level include capitalization, punctuation, ap- 
propriate sentence structure, and the ability to express ideas in written form. One 6tli grade writing objective requires that 
students **develop legibility ;n handwriting skills This objective may be eliminated as a minimal performance objective for 
certain handicapped children. This would allow students who do not have motor control or vision, to use adaptive devices to meet 
the above terminal objective. 

Reference. Instructionaf objectives for \\riting are contained in Part III of Minimal Performance Objectives for Communication 
Skills. 

OBJECTIVE: THE STUDENT, WHEN PLACED IN A REAL OR SIMULATED LIFE SITUATION, WILL BE ABLE TO 
COMMUNICATE IN ORAL OR WRITTEN FORM SO THAT THE STUDENT CAN BE UNDERSTOOD 90 
PERCENT OF THE TIME 

Comments. ''Real or simulated life situation'' cover any adult daily interaction from shopping to communicating with the neigh- 
bor. The objectives requires that the student be able to convey ideas as well as understand ideas conveyed by others. Listening, 
following directions, and warning others of impending hazards, are prerequisite communication skills for most employment 

References: The chapter on Cognitive Domain from A Handbook of Suggestions for Developmental Learning contains in- 
structional objectives for language, speech, and written communication. 

Part n of The Minimal Performance Objectives for Communication Skills may be helpful in developing sequential instructional 
objectives for speaking and listening. 

OBJECTIVE: GIVEN PAPER AND PENCIL, OR ADAPTIVE CALCULATING DEVICES, STUDENTS WILL BE ABLE TO 
SOLVE 90 PERCENT OF THE PERFORMANCE OBJECTIVES FOR ARITHMETIC, EXCLUDING 
FRACTIONS, AS STATED IN THE MINIMAL PERFORMANCE OBJECTIVES-FOR MATHEMATICS AT 
THE 6TH GRADE LEVEL 

i 

Comments: Adaptive calculating devices include such items as abacuses for the blind, adding machines and calculators for the 
academically retarded. 

Note that students are not required to know any mathematical theory. Handicapped students can meet this objective if, as a 
minimum, they can solve the problem. 

Fractions were left out for two reasons. First, students can learn to convert fractions to decimals using calculating devices. They 
can then add, subtract, multiply and divide decimals to get the answers to problems. Second, as the nation converts to the metric 
system, fractions will have less functional use Students should learn to identify and yse common fractions in linear, monitory 
and volumn measures. 

References. A number of sections in Part IV of A Handbook of Suggestions for Developmental Learning can be used to sup- 
plement The Minimal Performance Objectives for Mathematics. 

OBJECTIVE: GIVEN THE NECESSARY TOOLS, MATERIALS, EQUIPMENT AND REQUISITE KNOWLEDGE, THE 
STUDENT WILL BE ABLE TO SELECT AND DEMONSTRATE METHODS FOR MAKING SIMPLE 
HOUSEHOLD REPAIRS WITH 80 PERCENT ACCURACY. 

Comn.ents. Necessary tools refer to common hand and powei tools, generally found in an industrial art laboratory. Necessary 
materials and equipment refer to glues, solder, nuts and bolts, nails, wire, etc. used to make and-or repair common household 
items. 

This objective can be implemented through the development and-or inclusion of handicapped students in an industrial arts 
program 

It should be noted that this objective is recommended for girls as well as boys. 

References. Vocational Education Special Education Project materials were developed by Central Michigan University under 
contract with the Michigan Department of Education They contain a *Trogram <juide" for teaching vocational skills to the 
handicapped. 

"Employment Task Modules" which identifies skills essential for employment, and ten Cluster Guides which contain suggested 
instructional objectives, methods and mitenals for teaching vocational education to the handicapped. The Employment Task 
Modules and the first section of each Cluster Guide can be used in the development of an industrial arts sequence. Most regular 
Mi^"stnal arts programs could easily be adapted to meet the instructional needs of the handicapped. The adaptation will 
1 1 /^Tally result in less theory and more hands on learning and extended length of the instructional sequence. 
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Besides preparing special education students to manage their environment as adults, this objective provides the prerequisite 
skills needed for entry into the mechanical areas of vocational agriculture, trade and industrial, and technical vocational 
education programs. 

OBJECTIVE. GIVEN THE NECESSARY UTENSILS, EQUIPMENT AND RECIPES, THE STUDENT WILL BE ABLE TO 
PLAN, PREPARE AND SERVE A MEAL OF THE TEACHERS CHOOSING, WHICH SHALL INCLUDE A 
MEAT, VEGETABLE, AND DESSERT PREPARED ACCORDINGTO COOKBOOK STANDARDS 

Comments: Recipes andor cookbooks can be m regular print or adapted form. 

Students who are sererely physically impaired may need special help from the occupational therapist to learn how to use special 
adaptive devices to compensate for limited physical dexterity. 

This objective is equally applicable to boys and girls It can be included as part of a comprehensive consumer and homemaking 
curriculum in conjunction with the first objective in Chapter V. Besides providing students with life skills needed as an adult 
consumer, these two objectives pruvide the prerequisite skills needed for entry into the Occupational Home Economics cluster 
and segment of distributive education, such as hotel and lodging. 

References. Michigan Department of Education, Vocational-Technical Education Services Performance Objectives contains 
terminal objectives for food and nutrition in Chapter IX that can be adapted for special education. 

Vocational Education-Special Education Project, contains instructional objectives for food preparation and services Although 
they were designed pnmar ily for occupational home economics, Tst of these instructional objectives are equally applicable for 
teaching the special education students cooking, as a personal skill. 

OBJECTIVE. STUDENTS WILL DEMONSTRATE PROCEDURES FOR HANDLING MEDICAL EMERGENCIES (AC- 
CIDENTS, BURNS, HIGH TEMPERATURES, POISONING, WATER INHALATION, ETC.) AND WILL BE 
ABLE TO PASS A BASIC RED CROSS FIRST AID COURSE OR SIMILAR CURRICULUM WITH 80 PER- 
CENT ACCURACY AS MEASURED BY AN OBJECTIVE REFERENCED TEST. 

Comments: This objective is designed to provide special education students with knowledge and skills needed to handle 
emergency situations. Physically handicapped students who do not have the strength or dexterity to perform the exercises, can 
complete this objective by knowing what to do so that they can direct others in an emergency situation. 

This objective is related to the objective in Chapter V on personal hygiene and health. These two objectives are designed to 
assure that special education students have the necessary first aid. health and safety skills needed for adult independent living 
They also provide the prerequisite vocational skills needed for training in the cluster of Health Occupations 

OBJECTIVE: GIVEN THE NECESSARY MATERIALS, EQUIPMENT, AND REQUISITE KNOWLEDGE, THE LEAR- 
NER WILL BE ABLE TO COMPLETE A BASIC BUSINESS COURSE AS MEASURED BY THE ABILITY TO 
TYPE 15 WORDS PER MINUTE, FILE ALPHABETICALLY AND NUMERICALLY, USE A CALCULATOR 
TO ADD, SUBTRACT, MULTIPLY, DIVIDE AND TURN FRACTIONS TO DECIMALS, AND MAINTAIN A 
BUDGET ON PREPRINTED FORMS FOR COMMON HOUSEHOLD EXPENSE ITEMS. 

Comments. This objective requires that the student learn typing, filing, basic bookkeeping, and the use of a calculator as per- 
sonal skills. It IS related to the objective for communication and math. The communication objective indicates that students can 
use typewriters as an adaptive method of writing This: objectiv* requires students to learn how to type The math objective 
allows students to use calculators to solve problems This objective emphasizes teaching the use of calculators 

The portion of the objective dealing with maintaining personal records, overlaps with the first objective in Chapter V on con 
sumer and homemaking problems It is again noted that instructional units may deal with more than one objective The student 
may learn the technique in consumers education, or the student can learn the method and practical application of bookkeeping 
as part of the business sequence. 

References. Vocational Kducation-Special Kducation Project, Volume III, contains instructional objectives for office and 
business occupations Many of the objectives and instructional methods are applicable to teaching typing, filing, and the use of 
calculators as personar^akills. 

OBJECTIVE: THE STUDENT, IN SCHOOL AND IN A SIMULATED JOB SETTING ON A DAILY BASIS, WILL 
DEMONSTRATE 1) PROMPTNESS, 2) RESPONSIBILITY, 3) REGULAR ATTENDANCE, 4) 
NOTIFICATION OF ABJXNCE, AND 5) AN AWARENESS OF POTENTIAL JOB AVAILABLE TO HIM 90 

^ PERCENT OF THE TIME 



Comments: It is incumbent upon the teacher to emphasize the personal and social skills needed to hold a job m adult life. 
Teachers can make the students responsible for keeping their own attendance records, etc. 



The Junior Achievement Program has been used as a successful model for helping students develop these skills. 

Under an educational accountability model, teachers are responsible for teaching the skills for each objective, discussing oc- 
cupations and potential job areas in which people use those skills, and evaluating student mterest, aptitude and ability for the 
purpose of helping the child establish an individual vocational plan. 

References: A Handbook of Suggestions for Developmental Learning, provides instructional objectives and suggests methods 
for ''Economic Usefulness" in Chapter V. 



It is recommended that most of the personal and pre-vocational skills be sequenced so that they are taught before the student 
enters vocational education. This assures that the student will have 1) maximum academic skills in reading, writing, and math 
2) maximum knowledge of commonly used tools, utensils and processes 3) basic career awareness, and 4) that vocational 
decision making has been based on hand-on experiences in a variety of areas . 

Ther« are many commercial and teacher made instructional materials available that can be used in implementing these ob- 
jectives. The staff at the Regional Curriculum Resource Center can help teachers sequence instruction objectives and choose 
appropriate materials, methods, and techniques. 



Summary 





CHAPTER VII 



SUGGESTED MINIMAL TERMINAL OBJECTIVES 
FOR VOCATIONAL EDUCATION 

Definition. Vocational Education means vocational or technical training or retraining which is given in schools or classes, in- 
cluding field or laboratory work incidental thereto, under public supervision and control, and is conducted as part of a program 
designed to fit individuals for gainful employment as semi-skilled or skilled workers or techniques in recognized occupations, but 
excluding any program to fit individuals for employment in occupations which the Superintendent of Public Instruction deter- 
mines, and specifies to be generally considered professional or as requiring a Baccalaureate or higher degree. The term includes 
vocational guidance and counseling in connection with the training, instruction related to occupations for which the student is 
being trained or necessary for him to benefit from training, and acquisitions and maintenance and repair of instructional sup- 
plies» teaching aids and equipment, and construction or initial equipment of buildings and the acquisition or rental of land. 
(Section 29ea(j) of P.A. 198 of 1971) 

OBJECTIVE: THE STUDENT MUST SUCCESSFULLY COMPLETE A VOCATIONAL EDUCATION PROGRAM AP- 
PROVED IN THE INTERMEDIATE SCHOOL DISTRICT PLAN FOR THE DELIVERY OF SPECIAL 
EDUCATION PROGRAMS AND SERVICES. 

Comments . The intermediate distric t is responsible to assure that every child has access to a compi ehensive and quality special 
education program. A comprehensive program must include pre-vocational, personal adjustment and vocational training for 
students whose disability is such that they cannot complete a regular education program. 

The intermediate district must list all vocational education programs acceptable towards meeting the minimum requirements 
for graduation for students completing the special education sequence. (R340.1832, Part I, Section 1.4). This means that the in- 
termediate district must review all vocational education curricula to determine if they are consistent with the above definition. 

The following criteria can be used by the intermediate district to determine if a vocational education program is designed to 
provide skill or semi-skilled training in accordance with the above definition. 

1. The terminal performance objectives for the program have bt^en approved by Vocational and Technical Education 
Services of the Michigan Department of Education. This criteiia .vould generally apply to regular vocational education 
programs and to special needs programs approved for funding by Vocational and Technical Education Services. 

NOTE; These programs, even though they are approved by the Department of Education, must be listed or otherwise 

identified in the intermediate school district plan, if they are to be counted as part of the approved curriculum 
leading to a high school diploma for students graduating from a special education curriculum. (R340.1701, sub- 
rule 5). 

2. The intermediate district may also approve v^^t^nal programs especially designed for special education students 
(R340.1701» Subrule 5) . Prior to approval, the intCOTediate district must review the program and determine" that it is 
consistent with the definition of vocational education. Any one of the following criteria can Le used by the intermediate 
school district in determining if a program is designed to provide skilled or semi-skilled training. 

f 

a) The minimal terminal performance objectives are consistent with those used by Vocational and Technical 
Education Services, Michigan Department of Education. The Michigan Department of Education Publication, 
Performance Objectives* Development Project contains recommend(^ minimal terminal objectives for most 
vocational education program areas. 

b) At the completion of the training sequence, special education students will have minimum skills to be em- 
ployed in an occupation where vocational training is a prerequisite to employment. Welding, laboratory 
technician, and clerk typist are examples of occupations that require vocational training as a prerequisite to 
employment. 

c) . Students completing the vocational training sequence should be able to start work at a substantially higher job 

classification and-or rate of pay as a result of the training. This assumes that there are certain skills that a 
journeyman in this occupation generally learns on the job. It assumes that vocational training provides the 
student with some skills beyond those which are ordinarily brought to the job by any employee. 

Example: Hospitals will hire individuals with no experience to be nurse's aides Generally the hospital will require a training 
period up to six months after which time the trainee will become a journeyman nurse's aide and will receive a sub- 
stantially higher rate of pay. A school district may establish a nurse's "ide trainmg program and the intermediate 
district may certify it to be a vocational education program if at the completion of the progran^ the student has the skiUs 
required to function as a journeyman's nurse's aide at the higher rate of pay. 



Example. A second example would be the case of a city that hires ground's keepers to work with their department of parks and 
recreation. The city hires individuals in as a ground's keeper 1, and they remain at that level until they obtain the skill 
to operate a variety of different types of equipment and to perform a number of ground keeping functions, including the 
maintenance of lawn, trimming of trees, bushes, operation of spray equipment, liming of baseball diamonds, etc Once 
the trainee 1 has mastered these competencies, they are moved to the journeyman level and receive a higher rate of 
pay A local distnct develops a training program to prepare journeyman ground's keepers and submits it to the in- 
termediate district for approval The intermediate district after reviewing the program determines that it will prepace 
handicapped persons for employment at the journeyman level The intermediate district determines that this is a-^enii- 
skilled level since it is preparing the student for employment at a higher job title and a higher rate of pay than the^ 
normal individual could receive if they took a job with the city without such tiaining 

Thechart on the following page contains the vocational alternatives available for handicapped students The chart specifies four 
different types of dehvery systems that can be used to help the handicapped complete vocational training 

REGULAR EDUCATION PROGRAMS 

Public Act 198 and the subsequent Special Education Code does not specify who is responsible for providing the vocational in- 
struction for handicapped students The instruction can be provided by either special education or vocational teachers Han- 
dicapped persons integrated in the regular vocational educational program will obviously receive their instruction from a 
certified vocational education teacher, These students will be required to complete the minimal terminal performance ob- 
jectives established by the school district and-or the State Department of Education for the regular vocational education 
program 

ADAPTIVE VOCATIONAL EDUCATION PROGRAMS 

Many handicapped students are capable of succeeding in the regular vocation program if they are provided with special support 
In the adapted vocational education program, the regular vocational education teacher may receive support from a special 
education ttacher consultant or a paraprofessional may be assigned to work with the regular vocational education teacher to 
provide the additional instruction needed by the handicapped student to succeed. 

SPECIAL VOCATIONAL EDUCATION PROGRAM 

Students whose impairment is so severe as to preclude success in a regular vocational education program may be placed in a 
special vocational education program. This is a segregated program designed especially to help special education students 
complete the minimum vocational education requirements needed for graduation. Although the program can be taught by either 
a special education or vocational education certified teacher, it is recommended that the program be under the primary in- 
structional responsibility of a special education teacher. If the handicap is so severe that the student cannot make it in a regular 
education program with the help of supportive personnel, then the students primary need is for a teacher who has special 
knowledge and expertise in working with the handicapped. It is of course the responsibility of the local district to assure that the 
special education teacher is qualified to teach the vocational skill or has sufficient resources available to assure that the skill can 
successfully be taught under the special education teacher's supervision Since students in these programs are so severely 
handicapped that they cannot be ir.tegrated into the regular vocational education program. A is assumed that the instructional 
goals for the program will be designed to help the students reach the minimal terminal vocational objectives at the low est level 
on the vocational education career ladder. 

Example: a distnct may have an office skills vocational education training program If the student^is able to learn the per 
formance objectives for becoming a duplicator machine operator, the student may be graduated from the program or 
the student may remain in the program to learn skills necessary to function as an office clerk, typist, and if the student 
has the capabilities, to function as a stenographer If there were handicapped students in this district w ho had interests, 
aptitude and ability tofuncMon in the office skills, but whose handicaps were such that they could not be integrated into 
the regular vocational education program, the special education teacher could then teach the duplicator machine 
operation program The terminal objectives for duplicating machine operation would be the same for students in the 
regular vocational education program and the students in the special education program. The difference would be that 
the special education teacher would be allowed to spend substantially more time helping students reach the minimum 
performance objectives Generally speaking, special vocational instruction programs are needed for students who 
require a substantially longer period of time to learn the skills, or for students who have emotional or behavioral 
problems that require them to be isolated from their peers, such as students who have been plac d in a juvenile home 



Students who are able to meet the minimum performance objectives for the special 
vocational education program may be placed directly into work study and if successful, 
graduated The student who shows interest and aptitude for continued training may be 
placed into an adapted vocational education program and obtain further vocational 
training within the limits of their capabilities. Using office skills as an example, a 
handicapped youngster who is able to master the duplicator machine operator program 
would have prerequisite skills needed to enter the office clerk training program The 
student could move into the regular office clerk training program with supportive ser- 
vice from a special education teacher, a special education teacher consultant, or a 
^ iional education reimbursed paraprofessional. 
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CAHEEH LADDER 
OFFICE SKILLS 



Stenographer 



Typist 



Office Clerk 



Duplicator Machine Operator 
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VOCATIONAL ALTERNATIVES AVAILABLE FOR THE HANDICAPPED 



Type of 

Program 


Description 


Program Criteria 


Resources 


- Eligible 
Funding. Categories 


Regular 
Cducal ton 


i i)llc«e Preparation Kojjuldr 
\<>idtu»nal Mucdtion or General 
MikIi Sihoo) Program These 
prntirams are to b»> used for all 
handicapped students who can 
benefit (rom the placement All 
students who are receiving non 
instructional special education 
scfMces "Speech social work (k 
lupational therapy. special 
materiils like taiktnR books etc > 
should be placed m these programs 


StiKlcnls leteivc credits tnu.trd .» 
regular high school tliploina in 
accordance with the policies of the 
operating diatnct 

liie usual outcome is graduation 
inllowed b> ritiplo>nient post 
i>chool \ocatiiinal training or 
college 

Regular \ocational education 
curricuiuiiis .ire approved bv 
\ ocat lonai Kducjtion ^orv ices. 
Michigan IX*parti.ient of Kdwation 


Special c«<iucalK>n supportive se^^ 
NKCS su<.h as .special materials, 
lesource room placement . social 
work services, etc VRS may 
provide post school services, 
rehabilitation counseling, 
placement and follow up services 
and miiy participate in the (*osts of 
placeme«:t tools physical 
restoration etc when the client or 
family or another public agency 
cannot co\er the costs 


state aid nieinhership. Sp4'cial 
Mutation Services supported by 
State Special Kducation and In 
lermedial^ reimhurscment in (rHrsl 
districts Interniediate V<Kation*iI 

plicable Vocational Education 
program fwds for dittncts and 
programs that qualify 


AddPteO 
voca 
tu not 
tducal ion 


Kei(uJar vocationai programs are 
.iltored to .ittoDmrnlate special 
idu<<«li()n eligible siudenK who 
u)uKi<M)t otbvrwiso iio placed in the 
pfot{r.tm Special materials nnd 
uistnK (lon.i! .itds ,ire i•xample^ of 
tid»iptioifS Ihe prtiMratn Tins alter 
iiatur ni.»\ \>c TreedcKl for hand 
tcippe*! iHTM^is tiNSigned to teacher 
MMisuli.int*. iir spenaJ I'ducaliofi 
rrsiHirti' rmmis who need adapted 
uistiiK'tion 


students reteive credits tuwani a 
regul.ir high siIum>I diploma in the 
same manner as the iinii li.itul 
napped stiKleiits in tlie \matiofial 
education p^-owrani 
The prugr.iiii prep. 11 cs spct tal 
educatioP c*liKihle students iiii 
^Kraduation followed liv cMiiiiloMiicnt 
or post s<h(M)l Mx.dioiuil ti. lining 
Adaptations 111 the irKUl.ii 
\oc;itional cduc.iiion tiiuuuhini 
should Ih' .ipprOM'd t>\ VtK .itiuii.ii 
Kducat urn .Scr\ ices Mm IiiK.iii 
iH'paitinc'iit of Kcluc.ition No .111 
pro\al I'i iiM'ded In .idd suppiirtive 
p<Tsuniic*l or nd»iptive cctuipitient 


Special eduration supportive <r 
Mccs such as a teacher consultant 
lurriculuni resource consultant and 
vsork studv coordinator V<K:ationul 
Ki'ii.'ibilitatinn Services ni.iv be 
.iN.ntabli- .IS defined above 


Same as aho\e plus. VcKatinnal 
KdcK'ntioii Special Needs Kuncls fm 
approved projects Kli^tible 
Vocational Kchaliilinlion clients 
ina\ rcreue supportive sei\ici»v 
lUMMted to maintain tht*m in itii the 
jnl> ir.uniiiK ivowrains 

•* 


Special 
Voca- 
tionat 
Education 


liaiiiing IS usualU of .1 semi skilled 
nature u ustodial training, nurses 
aides tMc ^ w introduclorv skills 
training electronics auto 
mechanics secretarial etc > 
designed to pro\ ide prerequisite 
skills for ic^ntrv into a regular 
\(Kationitl education sequence or 10 
proxide entr\ le\el job skilJs It is 
designed for handicapped persons 
uhose dtsabilit\ precludes in 
legntinn into a regular vocational 
education program It is usualK 
limited to handicapped students 
assigned to self tontained special 
edutjiion programs 


Students receive crertts tovv.ird a 
regul.ir high <^rhool diploma 
The program iiia\ U- used to 
prepare special education students 
for • integration into reuutar 
vocational education U aiways 
proMdes the students who com 
pleted the training with ii )ob entry 

skill 

The program must l>e authtirwed m 
he Intermediate Vhool Ihstnct 
Plan for the I)eli\er\ nf speiial 
Kducation Programs and Services 
as .ippro\ed liy Special Kducation 
S<*r\tce^ dnd Vi>eational Kducation 
Sorsites; if xoiational education 
iunds are used 


Same as ,ibove 


Saiiie as almvc 


tndtvidoa> 
Voca- 
tional 
Tiain<n9 


rraimng in spetMl pr*»grams 
'\l [)1 A .ipprenUicshtp training 
4 1< .ippro\rd b\ A governmental 
agoiu\ or a unique individual 
training program designed 10 fit a 
hjiuiii .tpped students sptvial in 
JcH'sK ,ind iHit grncralK available 
in the ktotigraphii jrea 'outtxiard 
inoior repair taili)rii>M mhalatiun 
lhci.)p\ cti ' 1 his progr.ini iiM\ tie 
ii>c<i i<ir .111 \ >0c( lal cducati(>n 
siudcnt \u«h -pciKil laJcnts i>r 
spiM.tl ir.iininK mcds (omniunit\ 
irainmR >t.Hiims m.iv ht- ^l^ed so 
lonu »»> sful'^iuv ntit hctome 
cntplti\ce<> .iihI jrc not paid a wage 


Mudenis recei\e credits tnw.nd .1 
legular high school diplunia Ibe 
Kducat'onal Planning •!»>• 
Placement < (Viimittee must ap 
pro\e the training plan .md ihe 
.»mt>unt iif credit to l>e Hi\en 
1 his t\pe of pri^iram should pri>ridr 
H»b cntr\ ^ills and it ina\ also 
pritMde preri^cjuiMte skills rirctlcd 
tor cnir\ into p^kst schtntt tranioiK 
Ihe iiidiMdual plan must .ip 
lirii\e(it»\ the Intcrinediatc IhicUiM 
III Spec lal V due at 1011 or his <k-sitU)(>t' 
.IS iK'ing c onsisteiil uilli the ml cut ni 
'he inlerniedhitc Plan 


., spcual education classroom 
proKranis and supportue sci Mces 
Work stud\ st-rMces nia> not lie 
iiro\ lilctl until the coinplflion of Ihe 
ir.iiiiHig seguc*nce A \ocational 
Clint atinp or special* educ'ation 
le.ii her III. i\ supc*rMse the program 
Placement m M DTA or like 
iiioMr>iiiis (all in this calr8or\ 
\ l< s ina\ proMde post scImioI 
MIMICS leh.ibilitjtion counseling 
Itlateiliettt and follow up scrMces 
and ni.i\ particip.ilc ill the c'cistsof 
pla« cniciil tools phvsical 
iistmati.m etc when the client or 
laiiMl\ or .iiioltier public agency 
I itniuit e(i\ er 'he costs 


State aid iiiemlK'rship Sp4*cial 
Kdinatioii t.itcMorical Aid, hi 
lermediato Sp<*cial Kducation 
reimburscmeitl where .ippltCiiMc 
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INDIVIDUAL VOCATIONALTRAINING PROGRAM 

This program can be under the supervision of either a special education or a vocational education teacher. It is important to note 
that in either case there must be a specific curriculum written for the child, approved by the inter mediate district as meeting the 
(definition of vocational education, and approved by an Educational Planning and Placement Committee. 

The individual vocational training model allows school districts to expand the vocational training laboratory to the community. 
Employers become directly involved in the vocational education of students. Under this model, a handicapped student must be 
assigned to a certified teacher. The teacher is responsible to assure that there are written terminal objectives that can be ap- 
proved by the intermediate district as meeting the definition of vocational education. Once the Educational Planning and 
Placement Committee approves the program, identify the number of hours of training, and the amount of credit the student shall 
. receive, the teacher may make arrangements for the student to be placed in an individual vocational training program. A local 
business, industry, or educational institution takes the responsibility in cooperation with the assigned teacher, to provide the 
student with the necessary skills needed to complete the program. Since the student is placed in the community for the purpose of 
receiving vocational training, the student is not considered as an employee. It is the responsibility of the teacher to assure that 
the training program is consistent with the following six criteria established by the United States Department of Labor to 
determine when a student is a trainee. All six of the following criteria must apply for a student to be legally placed in an in- 
dividual vocational training program: 

1. The training, even though it mcludes actual operation of facilities of the employer, is similar to that which would be 
"given in a vocational school; 

2!^ The training is for the benefit of the trainee or student; ' ^ 

3 The trainee or students do not displace regular employees, but work under their close supervision; 

4. The employer that provides the training derives no immediate advantage from the activities of the trainees or students, 
and'on occasion his operation may actually be impeded; 

\ The trainees or students are not necessarily entitled to a job at the conclusion of the training period; and 

6. The employer and the trainees or students understand that the trainee or student is not entitled to a wage for the time 
spent in the training.*' 

WORK STUDY 

Rule 1, Subrule 13, defHies vocational education for handicapped persons who cannot complete a Regular education program to 
include work study. Work study is defined in the Special Education Code to mean on-the-job training, related counseling and 
follow up services. (Rule 1, SubrulelS) 

Special Education woric study is similar to vocational education cooperative education. Both require that the on-the-job training 
have some specified educational value and be under the direction of a certified teacher. 

Students must also receive vocational education prior to or simultaneously with vocational training. There is one exception to 
\h\5 requirement Rule 33e allows special education students in their terminal year to receive work study services without being 
enrolled in vocational education. " ^ 

i 

Woili study should be provided by vocational education teachers wherever possible. Special Education funds may be used to 
reimburse a work study coordinator who will provide sr^ial job placement services where needed. 

References: Michigan Department of Education, Vocatlonal-Technlcal Education Services, Performance Objectives, is a guide 
which contains minimum recommended terminal objectives for most vocational education programs. These objectives can be 
used as a guide in developing terminal objectives for special education programs. 

Vocattonal E;duc«tk>n*Speclal Education Project, is divided into cluster guides. The cluster guides provide the teacher with the 
imtructional objectives and ideas for teaching the handicapped in a number of vocational areas. 

Vocatkmal and Instructk>nal Materials for Students with Special Needs is an annotated bibliography of curriculum nriaterials 
that may be helpful in providing vocational education for the handicapped and disadvantaged. This bibliography was compTeted 
under a grant from the U. S. Office of Education. Copies are available from Vocational Education Services, Michigan Depart- 
nient of Education, Lansing, Michigan. 

Q 'delines for Special Education Programs aad Services In Michigan contain a section of "Guidelines for Special Education 
FRIC* ^^"^y Programs.** These guideline contain specific information for establishment and operation of special education 
maKtaervised work study programs. ^ V-i * 
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NOTE: 



Most of the materials referred to in Chapters V, VI, and /II ha'T been *,^rwarded the Department of Lduration to 
each high school principal There is a network of twenty-one spei a. education resource centers servicing every area of 
the state Each center is staffed with a curriculum resource consultant who is an expert in helping teachers identify- 
specific materials, methods and techniques that are effectiv with the handicapped. The curriculum consul ^ant can 
also recommend commercial and teacher-made materials available to help handicapn^ students iearn persona^ ad- 
justment, pre- vocational and vocational skills. Curriculum resource consultants can also provide special :ation and 
vocational education teachers servicing handicapped students with inservice tiain ig on wri^'*^' performance ob- 
jectives, and provide information on the availability and usefulness of performance objecu.es vlA, have been 
developed by other school districts within the State of Michigan 

CHAPTER VIII 

VOCATIONAL REHABILITATION SERVICES 

THE GOAL of Vocational Rehabilitation Services ( VRS) is to help the handicapped find suitable employment. 

TO BE ELIGIBLE a person must have; a^ a physical or mental disability; b) a substantial handicap to employment; and c) a 
reasonable expectation that rehabilitation services will result in the individual being able to engage in a gainful occupation. 

The client must be of such an age that the service pi-ovi^ed by VRS is directly related to preparing him for gainful employment or 
is part of a sequence of activities whose immediate end is gainful employment. 

REHABILITATION COUNSELORS are trained vocational counselors who have expertise in working with the handicapped. The 
Vocational Rehabilitation Service counselor has access to a medical consultant who helps interpretation of clinical data. The 
counselor may purchase diagnostic data not available from the schools which is needed to determine the extent of the clients 
potential. 

SERVICES available for eligible clients along with counseling and guidance are: 

- Funds to offset employer costs for extra supervision needed to.provide appropriate work stydy training. 

-Funds to supplement the person's own resources when needed for physical restoration^^ining materials; artificial 

limbs, hearing aids, etc., which are needed to help the special education student become suitably employed. 

-Post school training, job placement and follow-up services as required to insure ,suitableemplj>yment. 

. ■<* 

REFERRALS may be made by contacting the Vocational Rehabilitation Services offices which services your school 
district If you do not know the address, you should contact your intermediate school district or Vocational 
Rehabilitation Services, Michigan Department of Education, Lansing, Michigan 48902. 



Chart IV 

VOCATIONAL REHABILITATION YOUTH SERVICE 
PROGRAM SUMMARY 



Referral Priorities 

Special Education 
Eligible 



Special Education 
Eligible Drop Quis 

Non -Special 

Education 

Eligible 



Activity 

Supplemental service 
to special education 
eligible students. 
Minimum age 15 1/2-16. 

Counsel students to 
return to school. 
Minimum age 16. 

Prepare students for 
post school training 
and for placement. 
^Minimum age referral, 
one year pri'or to , 
graduation. 



In school Service 

Medical evaluation 
Vocational counseling 
Physical restoration 
Work study support 

None, unless the 
client returns to 
school. 

Medical evaluation 
* Vocational testing 
Vocational counseling 



Post School Services 

Full range of 
VR services 



Full range of 
VR services 



Full range of 
VR services 
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VOCATIONAL REHABItlTATION SERVICES AVAILABLE TO SPECIAL EDUCATION STUDENT^ 
A« th« rMult of th« Mandatoiy Sptclal Education Ltgltlatlon. the achoois have prinriary responslbiHtlta for special 
education students until they graduate or reach the age of 26. 



Chart V txpUins th« conditiont under which VRS Services are avaiUhle - 



Service 
C«t%orv 


Type of 
Service 


Deecnppon 


Criterie for VR Support 


Comments 


EveKiation 


Medicel 
Oiegnoeii 


Generef or tpeciefity 
exemirtation (except 
oeychietnc) to 
determine the extent of 
phyncel dkebilrty 


Aa with til cetegonaa m 
this column, VRS nAiet 
ha\'e e ceee open and 
authorue ttie service 


The type of eveluetion 
« befsd on individual 
dient needs as 
determined by the VRS 
counaelor 




Medicel 
ConeuHation 


Review of ev«Het>te 

school end VRS rrwdicel 
dete to determine the 
extent of phyeicel 
dieibiktiet end|he 
feenbilny of phyeicel 
reetoretion. 




Clients mey tie referred 
etege 15 1/2 to 16 

suspect e physicat 
disabdtty and needa 
medicel eveluetion end 

consultation to help 
plan for Vocetionat 
education snd/or work 
study pUcement 


In School 


Physical 
Reetoretion 


Surgery, related medlcet 
therepiee end proethetic 
devicee needed to 
render e person 
employable 

Occupeoonel therepy, 
phyaicel therapy or' 
other eervicee evilet>le 
through Speciel - 
Education ere not 
included n thie 
category .2 


Funde to supplement 
the person a phyticai 
reetoretion, tretrting 
matenaka, ertificiet 
iimbe, heenng aida, etc., 
whicil ere needed to 
help the epectel 
education atudem 
complete vocatiortet 
treming and t)ecome 
•mpioyabie. 




1. Special education may use a school psychologist, or a certified consulting psychologist or a psychistrlst to 
determine eligibility as emotionally impaired. Where the school's data is not sufficient for VR to determine 
ellglhlilty. VR may purchase a psychiatric evaluation after the EPPC determines the student eligible for special 
education. 

2 Special education reimbursement for physical therapy Is limited to ancillary services directly related to the 
student's educational needs. These services do not replace the medical ancf psychiatric therapy responsibilities 
provided by public health, mental health, hosplals, etc. 

Vocational Rehabilitation Services Available to Special Education Students (Chart V, continued) 


Service 
Category 


^ Type of 
Service 


Deacnption 


Cntena for VR Support 


Comments 


in School 
(Cor>tinued) 


Woriutudy 
ServtcM 


Funde to offeet 
additionel emptoyer coft 

e etudent-wortter wt>9 ta 
pieced ee pan of a / 
•peoel education 
worlcstudy program 


The Student muat have 
completed vocatior>el ^ 
education or be in the 
Terminal yeer {required 
bvR340.1733eofthe 
Speciel Educetton 
Code). School 
personnel ere 
reeponaible for 
eetablishment end 
aupervieton of 
worVatudy progreme (ee 
required in R340 1733f 
of the SpecM Education 
Code.) 


Hendicapped students 
thouU be referred to 
VRS six moritha prior to 
the need for wortotudy 
eervicee. 




Tre^eportetion 


Traneporution to end 
from the workttudy eite 


tf the school provides 
tranaportatior for 
vocetionat education 
Co-op programs, they 
should provide 
treneportetion for 
speciel education 
wortcstudy progreme. 
VR may supplement the 
students reeources 
when the student ie 
responsttile f or 
traneportation. 


Student is usually aeked 
to aaeume th« cost 
attar receipt of the first 
paycheck, ~ 




Toole end 
Equiponem 


Toole. unHorme. arxl 
other equipment the 
amptoyee ka required to 
provide ee e condition 
for employment. 


VRS may not pay for 
any matructional 
auppliee, books, tools, 
unKorma, etc, required 
for mschool treinmg 
progreme. 


VRS mey provide funds 
to supplement the 
person's own resourcee 
when needed for toote. 
umforme, etc , when 
needed for workstudy. 




Drivtr't 
Educetior> 


Coeti releted to 
eveluaM>n end/or 
preecnption of epeckal 
drtver'a controla 
Spedni training for 
aeverely phy)iceHy 
impeired. 


Reetric»d to eeverely 
physiceHy impaired 
students who need 
preecriptive equlpmem 
or require speciel 
treimng techniquee. 
Student must need to 
dr^ to complete 
tremmg or enter 
employment. 


Public schools ere " 
responsible tp provide 
driver's educetion tp ell 
students inchiding the 
handicapped. 


Poe; School 


If 


Vocetionel end/or 
career preperetion in 
trade echoote, 
commur>itv coMegee. 
ooHegeeend 
univerartiea. 


VR wHI eupplement tf « 
cNent's cwn reeources 
vyfiere neceeaery. 


Amount of aubeidy ka 
determined by the trede 
school or college beeed 
on an evakiation of the 
students finencial 
needa 




Jots 

Plecement 


Service provided to help 
the hendiceppTMl pereon 
find parmenant 
employmern- 


5 


This service is generally 
provided after the < * 
termination of the 
school progrem 
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REFERRAL OF SPECIAL EDUCATION DROP OUTS 



Any special education student who has dropped out and does not wish to return to school may have a case opened at the time the 
student is ready for vocational rehabilitation services. 

The rehabihtationagency's first obligation is to t.y to convince the client to re-enter school If the client re-enrolls, the case will 
be treated as a special education referral. Clients who refuse to re-enroll in public school, will be provided the full range of VRS 
services These will include* 

M Medical, diagnostic and psychological evaluation, evaluation of employment potential and other 
evaluation services needed to determine the handicapped persons employment potential. 

2. Special education drop outs who are determined eligible for rehabilitation services, will receive coun- 
seling, physical restoration, training, job placement and follow-up services as needed. Diagnosis, counseling 
and job placement will be provided by VRS without cost to the client. VRS will supplement funds available 
from other agencies and the clients own resources when needed for physical restoration and training services. 

REFERRAL OF HANDICAPPED STUDENTS IN REGULAR EDUCATION PROGRAMS 

These are students^whose health problems and handicapping conditions do not require special education intervention- These 
students require nd^direct service from VRS while enrolled in school. Therefore, rehabilitation services will be provided to 
special education students on a priority basis. 

WHO.IS ELIGIBLE? 

Any student with a physical disability that may cause an employment handicap after graduation. Such disabilities would in- 
clude. 

- Absence and malformation of limbs or extremitiesp 

- Cardiac and respiratory conditions such as heartdj^eases and asthma. ^ 

- Hearing impairments. ^ 

- Neurological disorder including cerebral palsy and epilepsy. 

. Orthopedic and muscular conditions like arthritis, muscular dystrophy, multiple sclerosis, and spinal cord 
injury. 

• Uncorrectable visual defects. ' • . 

• Other severe health problems such as diabetes and hemophilia 
WHEN TO REFER 

Students with a handicap or health problem that may cause employment handicap should be referred during the last half of the 
junior year or early in the senior year. This allows the rehabilitation agency time to recommend that the students apply for the 
Michigan Competitive Scholarship Program and-or the Michigan Tuition Grant Program where there is an indication that the 
students will need post-school training 

WHAT SERVICES ARE AVAILABLE 

Vocational rehabilitation will assign a counselor who will work cooperatively with school personnel to help the student determine 
an appropriate vocational goal and-or find suitable employment aftej- graduation. VRS will collect the necessary education, 
medical and vocational data needed to determine the extent of the students disability. 

The rehabilitation counselor will coordinate the services needed to help eligible students become employable These services, 
including guidance and counseling, will continue after graduation. Other services include physical restoration, POSt-school 
training, and help in obtaining occupational licensf^s, tools and equipment, prosthetic devices or other goods and services needed 
to be maintained in employment 

Diagnosis, counseling, and job placement will be provided by VRS without cost. The State Rehabilitation Agency will supplement 
^■-ds available from other agencies and the clients own resources when needed for other services 
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Chapter IX 

A MODEL FOR DEVELOPING SECONDARY PROGRAMS 
FOR THE HANDICAPPED 

The model presented in this chapter points out the use of an educational accountability model in assuring that the special 
education students are provided the minimum required content. / 

This is only one of many possible alternatives for organizing materials, personnel, and processes in developing a special 
curriculum for handicapped whose disability is such that they cannot be integrated into the regular high school program 

Chart VI contains a sample program outline. The implementation of this or any special education delivery system is based upon 
the assumption that special education teachers have or are willing to obtain the skills necessary to teach specific subject matter 
such as industrial arts or health 

This will enable special education teachers to utilize their special educational skills to adapt materials, processes and 
curriculum to help students achieve the prescribed level of competency in each subject area taught. 

The titles of courses in this model are descriptive of the type of content to be provided. Courses can be given a convenient, 
descriptive and-or functional title What is important is that they are designed in a sequencial manner leading to the 
achievement of the terminal objectives. 

Take Economics for example This title is used to describe a CxHirse covering the free enterprise system, employer employee 
relations and other prerequisites needed by the special education student to gain a basic understanding of the role of the worker 
in our society. The Junior Achievement program is one concrete method that can be used to teach these concepts. 

This model emphasizes learning by doing. Junior nigh level courses are designed to provide students with information and skills 
that will be of personal value Each course provides the prerequisite skills needed for entry into the secondary sequence. 

Using the educational accountability model described in Chapter II, the teachers are responsible to: 



a) Teach the prescribed content leading to the mastery of minimal performance objectives. 

b ) Providing occupational info>*mation related to the subject matter to enhance career awareness. 

c» Evaluate student achievement for the purpose of identifying interest, aptitude and abilities for vocational planning 



An analysis of the industrial arts sequence exemplifies the above accountability concept. The course includes projects designed 
to teach the ube of basic tools in the repair of common household items. Adaptive materials such as a braille ruler for the blind or 
special holding jugs for the orthopedically impaired are provided as needed. While the student is learning the use of tools and 
processes as a family life skill, the teacher is responsible for providing related career information. This would range from watch 
repair to plumbing, depending on the type of tools being used. Finally, the teacher assesses the student's interest, aptitude and 
ability to utilize the various types of tools and equipment This information is recorded and used to help the student make a 
career decision. It is also used by the E. P. P C in determining if the student has sufficient prerequisite skills for integration into a 
regular or adapted vocational education program 

This junior high sequence is designed to provide the student with experiences in the affective, cognitive and psycho-motor 
domains. Courses contain all required instructional units described in Chapter III. In this iT.odel, civics, civil government, thfe 
state and federal constitution are included as part of the history sequence Alcohol,^narcotics, tobacco, humane treatment of 
animals are part of the health science sequence along with personal skills training such as first-aid. Sex hygiene is included as 
part of the Physical Education course. 

The high school sequence is set up according to the same format. The majo goal is to prepare the student for personal and 
vocational adjustment in adult life. It is again assumed that handicapped youngsters who are college bound or have the ability to 
succeed in regular vocational education programs will be provided with whatever special materials or support needed to be 
successfully integrated with their peers. 
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secondary special education program is designed to provide prerequisite skills to pre^wre the student for adult life. The 
nai education teacher is responsible for structuring the program to reinforce appropriate adult behavior for handicapped 



lents with behavioral problems and for providing the personal social skills necessary for employment. 



The special education staff provide supportive service for students integrated into regular or adapted vocational educction 
programs. Rule 33b of the Special Education Code requires that each student in an adapted program shall have acurriculum plan 
based upon individual student performance objectives. The objectives shall be written by the teacher in conjunction with other 
school personnel for each handicapped person. The vocationa) education teacher with the help of the special educaUmi staff are 
responsible for identifying the performance objectives for students integrated into regular vocaUonaleducaUon programs. 

The special education staff are responsible for providing whatever supportive service material adaptations or rebted in- 
struction needed for the special education student to succeed in the regular or adapted vocational training sequence. 

The special education teacher's responsibility includes providing counseling based on the student*s observed interests, ap- 
titudes, and abilities. The vocational education teacher in conjunction with the woric study staff will then develop appropriate job 
training stations for students who successfully complete the vocational training sequence. 

The model presented in Chart VI is flexible Students whose disability prevent integration into the regular vocational education 
sequence canbe placed in a special or individual vocational training program. 

This type of flexibility is dependent upon the Intermediate Plan for the Delivery of Special Education Programs and Services 
identifying a full continuum of vocational alternatives. Without such a continuum, the E.P.P.C. will have no real flexibility in 
recommending an individual instructional sequence for each student. 



This model is open-ended. Students may progress from individual vocational training to the regular vocational education class. 
Handicapped students are limited only by their ability and the amount of time available for vocational instruction. They may be 
placed in a post-school training program and followed by Vocational Rehabilitation even though the training conUnues after age 
25. 

The success of this or any other model is dependent on the competency <tf the staff to perform the prescribed tasks. This 
requires appropriate inservice training. 



The program sequence must be continually evaluafted to assure that it is making maximum utilization of available resources in 
meeting the needs of special education student^ 



Instruct ioi.ai Age at 



Student 
De acrlptlon 



CHART 6 
Teacher 
Resp onsibility 



CONT'D. 



Suggested 
Courae Tltlea 



Related 
feral nal Objective _ 



Secondary 



1 3-24 Same aa above 



Terminal 
Services 



Provide the skills 
listed In Che unit 
or course outline 

Provide pre-requl' 
site skills needed 
for job placeiaent 
or post-school 
adjustment 

Assess Interests, 
aptitude and per- 
sonal skills for 
on-the-j»>b trslnlng 
penaanent placetDcnt 
In employment, adult 
activity center, etc. 

Use controlled school 
environment to provide 
personal adjustment 
skills where needed 



Provide close super- 
vision, personAllzed 
terminating the Instruction and coun- 
Speclal Edu- aeling needs to as- 
catlon sequence aure program success 

Provides services 
needed to help the 
student make the Ini- 
tial post-school ad" 
justment 

Assess sturenta poat- 
school achievement 

UtiUzea follow-up 
dsta to make recoo- 
oendatlons for pro- 
gram revision 



Driver's Education 
Hlatory 

Physical Education 

Vocational Education 
Uorkstudy Placement 



5. Obtain driver** llcenae and/or 
; community nobility skllla 

2. Identify related careavs 

6. Register, vote and be aware of 
basic civil rights 

7. Learn a third recreational 
activity (dancing, flahlng, 
tennis, etc.) 

17. Obtain job entry 
Vocational skills 

16. Verify job readlneas akllla 



Refer to Vocational Rehabili- 
tation for permanent job place- 
ment and poat-achool follow up 



Students 
completing or 



Graduation 
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t«chln«. depending on student need, ind .v.ll«blllty o£ qu*llfUd .t.tt . 
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SAMPLE PROGRAM OUTLINE FOR A JUNIOR AND SENIOR HIGH SPECIAL EDUCATION SEQUENCE 



In&cruccioual Age at Student 

^ hsy-.^ } . Eacry D escrlp& lojV _ 



Teacher 
ResponslbllUy 



Suggested 
Course Titles 



delated 
Term ' nal Objec .ve_ 



Junior High 



11-13 



Insufficient 
affective, cog- 
nitive or 
psyco-mocor 
skills to be 
Integrated on 
a full tlae 
basis In a 
regular program 

Pre-requlslte 
affective cog- 
nitive or 
psycho-motor 
skills descri- 
bed In Che 
unit or co'jrse 
outline 



Ftovlde the skills 
listed In the unit 
or course outline 

Provide pre-requl- 
dlte skills needed 
tor entry Into the 
secondary prograo 

Provide occupational 
information — 
aow -Sses interest , 
applcudes and aca- 
demic skills to help 
the educational 
planning committee 
develop a secondary 
curriculum 

Provide close super- 
vision, personalized 
Instruction and coun- 
seling r.eeded to 
assure program success 



Business 



Corsmunication 



Health 



Home Economics 



Industrial Arts 



Mathematics 



Physical Education 



15. Type, file and use calculators 

1. Solve money management prooltiis, 
set up bookkeeping system, file 
receipts, etc. 

2. Identify related careers 

8. Comprehend written material at 
approximately the 6th grade level 

9. Type and/or write personnel 
comsunications 

10. Listening and oral coonunicatlon 
skills 

2. Identify related careers 

3. Personal hygiene skill develop- 
ment 

lA. Complete first-aid course 

2. Identify related careers 

1. Consumers education^ child care 
family relations, clothing 

13. Family food preparation 

2. identify related careers 

12. Use of tools, -materials and pro- 
cesses as personal skill 
2. Identify related careers 

11, Solve problems at approximately 
6th grade level 

15. Use calculators to solve problems 
2. Identify related careers 

7., Learn two recreational activities 

(bowling, swioplng, chess, etc.) 
A. Complete sex education course 



APPENDIX A 
Adapted From 

SPECIAL EDUCATION TERMINAL OBJECTIVES Project Leader 12 

Final Report -June, 1974 1819 E.Milham Road 

Kala mazoo, Michigan 49002 

Ttie Task 

It was felt having knowledge of the desired mjnimal exit competencies for special education students would allow for 
more meaningful, consistent program clarification and planning. As a result, the task was to utilize a modification of 
the Delphi Technique with a large, diverse group of interested persons in order to reach consensus on the types of 
mmimal competencies special education students should be able to demonstrate in order to graduate from the special 
education program. 

The Procedure 

The vSpecial Education PU^nning Committee members were asked to identify individuals from their respective districts 
to particijwte in the development of ternjinal objectives. 

The Delphi Technique was chosen to obtain and arrange the recommended terminal performance objective* The 
Delphi Technique uses questionnaires to seek the input of the various members of the planning committee. The ad- 
vantages of this.method are. a) it allows many people to be involved, b) thestaff can summarize responses saving time 
for the planning committee, c) the planning committee can make recommendations and evaluate progress by nail; 
and d) the method is highly structured, makingit easy for parents, students and other non-educators to participate. 

Tho purpose and method were introduced at an orientation session. The session was used to* I) explain the various 
p n J p ps that they would be going through. 2) provide each participant with a schedule of the activities, 3) gather needed 
LiMjlb^ nographic data, and 4) complete the first activity of the Delphi process. 



The rejmainder of the terminal objective developn.wnt activities was conducted via the mail with each participant 
responding individually. Project Leader 12 staff assumed the responsibility of coordinating the process, compiling 
participant responses, data processing, printing, duplicating, mailing, and incurred costs. 



The total group process involved the following sequential steps* 



1. 



Participants initially identify needed competencies at orientation session. (Form SPED 1) 



2. Project Leader 12 compiles responses, prints, duplicates, and distributes 

3. Participants review all competencies expressed and add any additional competencies felt needed (Form 
SPED 2) 

4. Project Leader 12 compiles responses, prints, duplicates, and distributes 

5. Participants rate all competencies. (Form SPED 3 ) 

6. Project Leader 12 compiles responses, prints, duplicates, and distributes. 

7. Participants express rationale for change in any or all average group ratings of the competencies. (Form 
SPED 4) 

8. Project Leader 12 compiles responses, prints, duplicates and distributes. 

9. Participants read summary of the expressed rationale <Form SPED 5) and rerate the competencies. (Form 
SPED 6) 

10. Project Leader 12 compiles responses, prints, duplicates, and distributes. 

III. THE RESULTS 

A total of ninety-one people participated in the Delphi process. Participants include board of education wiembers, 
special education teachers, consultants, directors, parents, handicapped persons, school administrators, counselors, 
social workers, a physician, and a vocational education director. 

The final group rating of the competencies produced a list of seventy-three statements which the majority of the par- 
ticipants felt "should be" minimal exit skills, understanding, or competencies for special education students in order to 
graduate and receive a high school diploma. 

As anticipated, the seventy-thrce statements were not exclusive of each other A sub-committee was appointed to refine 
the statements to rewrite them into performance objective form The removal of ambiguity and repetition in 
statements produced a final compilation of twenty-five performance objectives which were felt to encompass the ideas 
contained in the group's final seventy-three statements 

The objectives were reviewed and modified by the Special Education Planning Committee and categorized as personal 
adjustment, prevocational or vocational in nature The resulting final product of ihe entire Delphi process was a list of 
performance objectives 

IV. t'TII-IZATIOS OF THE TERMINAL OBJEC TI VES 

The terminal objectives are intended to provide direction to local and intermediate special education directors and staff 
in their program clarification efforts and subsequent planning activities Although the objectives reflect the thoughts of 
a large, diverse, and knowledgeable group of people, th^y are not intended to be written in stone, nor blanketly ac- 
cepted 

It IS hoped the objectives will be carefully reviewed and endorsed by i ) the Intermediate Special Education Advisory 
Committee, 2) the Region 12 Steering Committee, 3) the Intermediate Boards of Education , and 4) the local Boards of 
^Education A unanimous endorsement would not only reflect regional consensus, but greatly assist continuity and 
compatability of special programming throughout the districts in Planning Ki'gion 12. 

Inaddition to endorsement of the objectives by the aforementioned bod.os, it is anticipated the minimal terminal ob- 
jectives will be incorporated into the Intermediate Special Kduc«ition Plans 



Special Education Terminal Objectives Forms 
Project Leader 12 

Fomi 1 

Please list below what you consider to be the n\ost important terminal objectives by which a special education child may be 
awarded a diploma and leave the special education program. Please write only one termmal objective on each perforated strip. 

Definition: A TERMINAL OBJECTIVE is simply what a special education child should be able to do in order to receive a 
high school diploma. 



Full Page Use with Room for Listing of Most Important Terminal Objectives 
Form 2 

Below are the compiled terminal objectives by which a special education child may be awarded a diploma and leave the special 
education program. Please review the terminal objectives expressed. If you feel additional terminal objectives should be added, 
please add them at the end of the list. 



Form 3 

Below are the compiled responses to Form SPED 2. Please review each terminal objective listed below and rate it using the 
following scale: 

circle (1) for should be a terminal objective or 
circle (2) for should not be a terminal objective 

Circle only one rating for each terminal objective. 



Terminal 
Objective Rating 



Terminal Objectives 



Form 4 



Below are the results of the group rating for each terminal objective. Those terminal objectives that received a majority of 
**should be*' ratings are listed first. The remaining terminal objectives did not receive a majority of ''should be*' ratings. If you 
feel a particular terminal objective received an incorrect rating, please indicate your rationale. If you desire no change in the 
rating of a terminal objective, you need not write anything. 



Terminal Objectives Receiving a 
Majority of "Should Be" ratings 



Rationale for Change to ''Should Not Be" 



Form 5 



Below is the cr^-^ led rationale given for or against each terminal objective's rating. After reading the rationale given, please 
rerate the terminal objectives to the attached Form SPED 6. 



Terminal Objectives Receiving a 
Majority of *'Should Be" ratings. 



Rationale for Change to "Should Not Be" 



Form 6 

Below are the compiled responses. Please review each terminal objective listed below and rate it using the following scale: 

circle ( 1) f or should be a term inal objective or 
circle (2) for should nol be a terminal objective 

Circle only one rating for each terminal objective. 



ERIC 



Terminal 
Objective Rating 



Terminal Objectives 



